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Izvleček
Vrednotenje učbenikov angleščine za posebne namene: Primer učbenikov za letalsko
angleščino
V letalstvu kot mednarodni dejavnosti v okolju, ki se hitro spreminja, igra komunikacija med
člani posadke, kontrolorji zračnega prometa in ostalimi letališkimi delavci ključno vlogo.
Skozi zgodovino letalstva se je način komunikacije med naštetimi udeleţenci spreminjal in
izpopolnjeval, da bi le-ta dosegla optimalno obliko in s tem pripomogla k večji varnosti
udeleţenih. Pomembno je tudi izobraţevanje posadk (še posebej pilotov in kontrolorjev
zračnega prometa) na področju letalske angleščine (angleščina za posebne namene) in
radiotelefonije (standardne frazologije), saj lahko le z njuno pravilno uporabo doseţemo
dovolj veliko stopnjo varnosti na področju komunikacije. Prav zato je bilo na temo letalske
angleščine in frazeologije napisanih veliko učbenikov, člankov in konferenčnih prispevkov.
Magistrska naloga raziskuje področje letalske angleščine (in frazeologije) in njeno uporabo v
štirih učbenikih, in sicer z analizo strukture učnih enot oz. lekcij v izbranih učbenikih, ter  po
revidirani Bloomovi taksonomiji ‒ tudi kognitivno stopnjo učenja, ki je zahtevana v
učbeniških nalogah. Namen naloge je potrditi ali ovreči hipotezo, da imajo izbrani učbeniki
letalske angleščine podobno zgradbo učne enote oz. lekcije, in da v učbenikih prevladujejo
naloge mehanske vadbe oz. takšne, ki so na niţjih kognitivnih ravneh zahtevnosti. Rezultati
raziskave kaţejo, da hipotezo naloge ne moremo potrditi, pa tudi ne v celoti ovreči, saj se tako
enote učbenikov, kot tipi nalog, uporabljeni v izbranih učbenikih, med seboj razlikujejo.

Ključne besede: angleščina kot jezik stroke, učbenik, letalska angleščina, standardna
frazeologija, Bloomova taksonomija, zgradba učne enote

Abstract
An Evaluation of ESP Coursebooks: The Case of Aviation English Coursebooks
Aviation is a rapidly changing international activity in which communication between crew
members, air traffic controllers and other airport employees plays an important role.
Throughout the history of aviation, the way of communicating between all those involved
changed and improved in order to reach its optimal form and ensure greater security to its
users. It is also important to train crews (especially pilots and air traffic controllers) in the
field of Aviation English (ESP) and radiotelephony (standard phraseology), as only their
correct use can help reach a sufficiently high level of safety in the field of communication.
This is why Aviation English and radiotelephony phraseology are the subject of several
coursebooks, articles and conference contributions.
This MA thesis researches the field of Aviation English (and phraseology) and its use in four
coursebooks, namely by analysing the unit structures of the chosen units of the coursebooks
selected, and, according to the revised Bloom's taxonomy, also the level of cognitive learning
required in the exercises the coursebooks included. The purpose of this MA thesis is to either
confirm or refute the hypothesis that all of the selected Aviation English coursebooks have a
similar unit structure and predominantly include exercises that are mechanical drills or those
that are aimed at lower cognitive levels of difficulty. The results of the analysis show that the
hypothesis cannot be confirmed, nor rejected completely, as the coursebook units and the
types of exercises included differ from one of the selected coursebooks to another.

Key words: English for Specific Purposes (ESP), coursebook, Aviation English, standard
phraseology, Bloom's taxonomy, coursebook unit structure
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1. Introduction
The world is becoming a global village and it goes without saying that English is, in this
international environment, the village's lingua franca. It can therefore be found in all
international activities, industry and business. Air travel, as an example of an international
activity, has made it much easier and faster for people to reach even the farthest corners of the
world. For it to function in the days of multinational crews and international flights, however,
certain standards in communication had to be set to avoid misunderstandings and disasters.
Standard phraseology as well as a variety of ESP (Aviation English) have been developed and
perfected throughout the history of their use to increase the safety of everyone involved. To
make sure that crews and other employees have the required knowledge of Aviation English
and standard phraseology, several courses, materials and tests have been developed and used.
This MA thesis takes a closer look at ESP (English for Specific Purposes) coursebooks, more
specifically Aviation English coursebooks 1 , in terms of their unit structure and types of
exercises included. The purpose of this MA thesis is to find out more about Aviation English
(and ESP) coursebooks and to determine whether or not they teach using behaviourist drills
(as one might expect due to the nature of work of pilots and air traffic controllers and the
tendency of their conversations to be as short and concise as possible) and the same (or very
similar) type unit structure. My research question (or thesis statement) is:

1

Radiotelephony phraseology is a special coded language which is based on English. “Both standardized [also
standard] phraseology and plain language are used in radiotelephony communications” (ICAEA and ICAO 2009:
27), the latter being used only when the former cannot be used.
In the publication Guidelines for Aviation English Training Programmes by ICAEA and ICAO (2009: 36), it is
said that
“[i]t should be appreciated that aviation English is in fact a continuum that extends from the ultra-specific
formulaic statements of standardized phraseology to a social use of English in an aviation context such as
discussing a flight over a coffee [...]”. Kukovec (2008: 136) also writes that “R/T phraseologies and aviation
(ESP) English” are “two closely-connected languages”.
The publication states that “[...]the essential focus of aviation English training remains the plain, non-formulaic
language used by flight crews and controllers to handle situations and information that, while related to flight
operations, cannot be completely managed using standardized phraseology” (ibid.). Furthermore, it clarifies that
“[g]iven its operational specificity for radiotelephony communications, phraseology is taught as a distinct
discipline in the operational domain by ATC instructors, or highly specialized and operationally qualified ATC
English trainers” (ICAEA and ICAO 2009: 28). “Qualified aviation English trainers” can, in this case, aid their
students “by working with them on pronunciation and fluency” (ibid.). The separate teaching of standard
phraseology and Aviation English is a good way of preventing the students from falsely recognising “routine and
non-routine circumstances and procedures” and using Aviation English in a situation that requires standard
phraseology (which“ would lead to [poorer] understanding and thus [slower] formation of instructions”)
(Kukovec 2008: 133). Teaching both at the same time (“combined”) can only function effectively “if the teacher
is aware of the problems generated in such communications” (ibid.).
However, as standard phraseology shares many features, important for this MA thesis, with Aviation English (it
is based on English and used both in aviation and in aviation coursebooks), it will be considered in this MA
thesis as being part of Aviation English and, consequently, ESP as well.

1

All of the selected Aviation English coursebooks have a similar unit structure and use the
same type of exercises (behaviourist drills).
With the help of this research question, I will be able to see how the selected Aviation English
coursebooks function and if they all use the same methodology for teaching (behaviourist
drills). I expect that the hypothesis will be confirmed as all students using these coursebooks
already have some pre-existing knowledge of General English. The knowledge acquired in
primary school and various secondary schools should enable the students to understand and be
able to use English to a certain degree (they have reached the level of proficiency of at least
B1 or B2). When a level of proficiency of B1 or B2 is reached, the learners no longer need the
explanations of the basic structures appearing in the language (such as the tenses) and can
learn subject matter that is more complex (in this case Aviation English and radiotelephony
phraseology). This is why they mostly only need to learn and memorise the specific words
used in Aviation English that do not appear in General English (at least not that often) and
learn and memorise the phrases used in radiotelephony phraseology. As such, I believe (and
expect) the exercises to appear in form of drills. Furthermore, I predict that drills will be used
as the nature of the conversation between pilots and air traffic controllers corresponds to the
function of drills.
The idea for this MA thesis came from my own experience with Aviation English
coursebooks and the desire to see what kind of Aviation English coursebooks exist on the
market (or at least to see some of them) and whether they all follow the same pattern of
teaching the subject matter, using the same type of exercises.

2

2. Literature review
ESP has been around for well over forty years, and a wide body of research has been carried
out in the field in Slovenia as well as in other countries.

2.1. ESP
The area of English for Specific/Special Purposes (henceforth ESP) has been covered by
several authors whose works deal with either general ESP literature or specific ESP fields. As
a large number of ESP works were written and not all can be included in this paper, only a
number of them are presented. Among those discussing general ESP topics are Dudley-Evans
and St John (1998), who discuss English for Academic Purposes (EAP), English for
Occupational Purposes (EOP), English for Business Purposes (EBP), the “historical
perspective on” (1998: 19) and other important features of ESP (the needs analysis, materials,
design of the ESP course, etc.). Another important work was written by Hutchinson and
Waters (English for Specific Purposes:a learning-centred approach, 1987), who also describe
several aspects of ESP, its history and “[t]he role of the ESP teacher” (1987: 157). Robinson's
contribution to the topic is the book ESP Today: A Practitioner's Guide (1991) in which the
author describes in several chapters the important parts of ESP teaching, the ESP teacher's
role and the “[i]ssues and [a]pproaches in Business English and in English for Academic
Purposes”. Another book on ESP teaching and courses is Developing courses in English for
specific purposes by Helen Basturkmen (2010), which also discusses teaching ESP and ESP
courses. Not only general ESP books, there are also many ESP books related to a certain field
of ESP, such as English for electrical engineering: Power, electronics, communication, &
control (Dara Tafazoli and Margarida Romero, 2014), English for Specific Purposes (Thomas
Orr, 2002), ESP in European Higher Education : Integrating language and content
(Inmaculada Fortanet-Gómez and Christine A. Räisänen, 2008), Teaching Business English
(Mark Ellis and Christine Hohnson, 1994), English for Information Systems (Steve Hick,
1991), The Language of Television (Jill Marshall and Angela Werndly, 2002), English in
Agriculture (Alan Mountford, 1985), etc.
Several articles and papers have also been written on the topic. Among them we find The ESP
Teacher: Issue, Tasks and Challenges by Mohammad Kaosar Ahmed who describes the
demands and issues in teaching ESP, the ESP teaching methodology, ESP teaching objectives,
the role of the ESP teacher, etc. Another paper was written by Nicoleta Medrea and Dana Rus
(Challenges in teaching ESP: teaching resources and students' needs). In the paper the two
3

authors discuss the “effectiveness of the available ESP textbooks with special reference to the
Legal English ones” and also analyse “textbooks published abroad for ESP learners as well as
those created by the Romanian specialists in the field and evaluate[...] the degree to which
they meet the learners’ needs and expectations” (2012: 1165). The article English for special
or specific purposes (ESP): A study on teaching ESP courses by G. Raja Sekhar and Sujata
Chakravorty (2017: 112) “analyzes the use of ESP in business, tourism, aviation, science [...]
in a comprehensive way and teaching ESP courses in which teachers adopt different
techniques is also discussed”. Other articles that deal with the topic of ESP are Original texts
as authentic ESP teaching material – The case of philosophy (Blagojević 2013: 113), which
“offers an example of how to deal with authentic teaching material” (“original texts in
philosophy”)”. Suggestions are given “as to how to design an ESP coursebook for students of
philosophy, the criteria that should be applied in text selection, and authentic learning tasks
which should accompany the original texts in order to enhance their authenticity” (ibid.). ESP
articles (and books) continue to be written in the present days. Among those written in the
recent years are, for example, Proposing and illustrating a research-informed approach to
curriculum development for specific topics in business English by Clarice S.C. Chan (2018),
A prosodic profile of American Aviation English by Julia Trippe and Melissa Baese-Berk
(2019) and Social Media Impact on Language Learning for Specific Purposes: A Study in
English for Business Administration by Slim Hadoussa and Mnif Hafedh.

2.2. ESP in Slovenia
In Slovenia, ESP is taught in universities, higher education establishments, several vocational
schools, post-secondary programmes and language schools.
The Slovene Association of LSP Teachers (SDUTSJ) was established in 1997. It is a
“professional, non-profit and non-political organisation” (Who are we? 2019), the members of
which are around 70 foreign language teachers, teaching at the tertiary level (colleges and
faculties), in vocational and secondary schools and private language courses (O društvu). The
aims of the association are
“creating linkages and support for LSP teacher professionals in their continuous professional
development, as well as developing LSP courses/materials and introducing novel didactical
approaches with a view to improving the quality of LSP teaching and learning.”
(Who are we? 2019)

Their contribution to ESP in Slovenia is visible in several ways, such as an international
conference Tuji jeziki stroke: Priložnosti in izzivi poučevanja in raziskovanja (Languages for
4

Specific Purposes: Opportunities and Challenges of Teaching and Research) in 2017 and
2020, several projects, a journal (Scripta Manent), the publications series Inter Alia, which
includes the “proceedings from conferences organised by the Association” (Inter Alia 2019),
the work of special interest groups, an online scientific monograph, a number of coursebooks,
glossaries, materials and other works written by the members2.
Several ESP courses, articles, books, MA theses, dissertations and other ESP have been
written (or carried out) in Slovenia. The ESP articles written by Slovenian authors discuss
various ESP topics from methodology to materials and the ESP fields. To name a few: ESP English for hairdressers : how the coursebook was created by Potočar Marija (1996),
Preverjanje angleščine kot jezika stroke by Mihaela Zavašnik (2002), Materials for English
for Specific Purposes by Ţiva Čeh (2007), Nekateri vidiki poučevanja in učenja angleščine
kot jezika stroke (Some aspects of ESP teaching and learning) by Stanislava Krapeţ (2014),
Vloga, učni cilji in izzivi uporabe avtentičnih video gradiv pri pouku angleščine kot tujega
jezika stroke na visokošolski ravni by Violeta Jurkovič (2015), Praksa ocenjevanja znanja pri
tujem jeziku stroke v slovenskem visokošolskem prostoru by Polona Svetlin Gvardjančič
(2019), etc.
Among the books is Učenje in poučevanje tujih jezikov na Slovenskem: Pregled sodobne
teorije in prakse (edited by Skela 2008) in which many authors share their views on teaching
foreign languages (as well as teaching languages for specific purposes) in Slovenia in the
present days. In the article Tuji jeziki stroke v slovenskem visokem šolstvu: poimenovanje,
ravni, obseg, cilji in učna gradiva authors Djurić, Godnič Vičič and Jurković (2008) carried
out a survey among the teachers of non-philological higher education establishments. On the
basis of the responses of 39 teachers from 48 different establishments, they found out that in
medical sciences teachers tend to use the materials they create themselves (and use less
foreign articles and periodicals, followed by coursebooks), while in technical and social
sciences, teachers tend to use (commercial) coursebooks more. Other sources used by teachers
are dictionaries (both general and specialised, depending on the science) and the teachers' own
sources, including coursebooks and mimeographed lecture notes of their own (or those written
by their co-workers) (536-538). Čepon (in Skela 2008; 106-122) writes about choosing a
Business English textbook on the basis of “pre-use textbook evaluation for selection” and

2

For more information about the association SDUTSJ, see their webpage http://eng.sdutsj.si/.
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about which types of “pre-use textbook evaluation for selection” are really used by teachers
when they are deciding whether to use or not to use a certain coursebook. Several other
authors also3 contributed to the ESP topic discussed in the book.
Numerous authors have contributed to the ESP coursebooks produced in Slovenia: Angleščina
v računalništvu = English in Computing Science (Nataša Vesel and Alistair S. Wood, 1987),
Contacts = Angleščina za poslovne, strokovne in družabne stike (Marija Vesnaver, 1991),
Angleščina za novinarje : viri in novinarsko sporočanje = English for Journalists : sources
and journalistic transcoding (Nataša Vesel, 1997), How do you read (me)? : letalska
frazeologija (Alenka Kukovec, 1998 and 2010), Angleščina za politologe in kulturologe =
English for Students of Political and Cultural Sciences (Nuša Bulatović-Kansky and Mojca
Jarc, 2001), A Guide to Business Correspondence (Silva Bratoţ and Natalie de Bondt, 2002),
English for theologians : univerzitetni učbenik za študente Teološke fakultete Univerze v
Ljubljani (Urška Sešek and Simona Zabukovec, 2010), Survive : učbenik angleškega jezika za
poklicno izobraževanje (Janja Čolić, Beti Kerin and Sandra Vida, 2017), English for
horticulture 1 : učbenik angleščine za poklicne programe s področja hortikulture (Urška
Sešek and Simona Zabukovec, 2017), etc.

3

See Skela (2008: 8) for the full list of authors and their works on the topic of ESP included in the book.
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3. English for Specific Purposes (ESP)
Before the world became influenced by globalisation and international business was rare,
English for General Purposes (EGP) sufficed in the rare communication among individuals
and companies. After the year 1945, when the Second World War ended, however, science,
technology and economy developed and extended extensively (Hutchinson and Waters 1987:
6), and products and services were no longer only sold on small, domestic markets. As
technology developed and economy bloomed, a need to establish a language in which
international companies could communicate grew (ibid.). "The effect was to create a whole
new mass of people wanting to learn English, not for the pleasure or prestige of knowing the
language, but because English was the key to the international currencies of technology and
commerce" (ibid.).
This need for a specific field of vocabulary differed from what teachers and learners were
used to. When defining what ESP is, Dudley-Evans and St John (1998: 4-5) used absolute and
variable characteristics. Absolute characteristics are as follows:








ESP is designed to meet specific needs of the learner;
ESP makes use of the underlying methodology and activities of the discipline it serves;
ESP is centred on the language (grammar, lexis, register), skills, discourse and genres
appropriate to these activities.
Variable characteristics:
ESP may be related to or designed for specific disciplines;
ESP may use, in specific teaching situations, a different methodology from that of general
English;
ESP is likely to be designed for adult learners, either at a tertiary level institution or in a
professional work situation. It could, however, be used for learners at secondary school level;
ESP is generally designed for intermediate or advanced students. Most ESP courses assume
basic knowledge of the language system, but it can be used with beginners.
(Dudley-Evans and St John 1998: 4 - 5)

The reason for learning was now clear: not just to educate oneself generally, but to understand
specific manuals, to know which words to use when cooperating in an international team of
scientists, to buy or sell a specific product needed for one's business in an international
environment, or just to get more information from sources which were written by a foreign
author in English. Another factor that contributed to the rise of ESP was "the Oil Crises of the
early 1970s, which resulted in a massive flow of funds and Western expertise into the oil-rich
countries" (Hutchinson and Waters 1987: 7). And, where a mass of people from different
countries gathered with a common goal, a need for specific language courses in a common
7

language (English) occurred. As they needed to gain and be able to use the knowledge in a
short period of time, possibly even with limited funds, the courses needed to be "costeffective" and their goals "clearly defined" (ibid.). This of course meant that the course and
the teacher had to adapt to the wishes and needs of the companies and their employees, and no
longer teach only the general knowledge they had selected. With this, a number of studies
have been carried out to determine the needs of specific fields, named needs analysis (the
needs of medicine, science, engineering, commerce, etc.). After establishing the needs of a
specific group based on the analysis of the "linguistic characteristics of their specialist area of
work or study" (ibid.: 8), it was possible to design a course in an efficient way, based on what
the needs of the group or individual taught were. Another important feature of ESP is that
because it is based on a learner's field of work or study, English is being taught with the help
of the materials covering topics from the same field, which further motivates the learner to
study (ibid.). As Dudley-Evans and St John (1998: 1) state, "[t]he teaching of English for
Specific Purposes (ESP) has generally been seen as a separate activity within English
Language Teaching (ELT), and ESP research as an identifiable component of applied
linguistic research". In his paper, Ahmed (2014: 5) presents a different view, as he reports that
“[f]or many ESP teachers, formal TESOL training has been very largely concerned with
general ELT”. He further writes that “[s]ome might argue that there is little difference
between teaching ELT and ESP” and that the final aim of both is actually similar, “to develop
students’ communicative competence[...]” (ibid.). This way, ESP is seen just as one of the
parts that ELT consists of.
However, "research from various other disciplines in addition to applied linguistics" is needed
for ESP teaching as well (ibid.), as English for General Purposes is simply too broad and
does not suffice for the (sometimes narrow) vocabulary needs of business communication or
the communication between the various professions in the field of aviation, for example. ESP
can be further divided in two branches: English for Academic Purposes (EAP), which
prevailed at the beginning of ESP (ibid.: 2), and English for Occupational Purposes (EOP)
(ibid.: 5). As stated in the division of ESP into EAP and EOP “according to discipline or
professional area”, in the book by Dudley-Evans and St John (1998: 6), EOP represents “the
English that is not for academic purposes” and “includes professional purposes in
administration, medicine, law and business, and vocational purposes for non-professionals in
work or pre-work situations” (ibid.: 7). EOP is further divided into English for Professional
Purposes and English for Vocational Purposes (EVP). EVP is then subdivided into (ibid.):
8



“Pre-Vocational English, which is concerned with finding a job and interview skills.
It also deals with succeeding in a job through an understanding of employer
expectations and policies (Anne Lomperis, personal communication)”.



“Vocational English, which is concerned with the language of training for specific
trades or occupations”.

Following this division, Aviation English can be placed under EOP and Vocational English,
as it is used for the purpose of a certain profession (used while training for the profession and
later to communicate effectively with other users).

Figure 1: ESP classification by professional area (Dudley-Evans and St John 1998: 6)

9

4. Aviation English and radiotelephony phraseology
Communication plays an important role in aviation as it is a link between the pilot flying the
airplane and the air traffic controllers on the ground. Due to this important role and an
environment where changes can happen very quickly, the way of communicating and the
content of the messages exchanged have been evolving and improving throughout the history
of aviation to find the fastest and most precise way of communicating possible.
The communication equipment used in the early 20th century, when the first planes in France
and the USA started using radio equipment, (Kukovec: 1998b)) used the Morse code and
“[t]he intra-linguistic “Q-code”4 with wireless telegraphy” (Kukovec 2010: 2). The
“Q codes are three-letter codes starting with the letter Q used in radio communication[.] They
provide a succinct and accurate [technique?] to communicate, initially by way of [M]orse
code”. The use of Q codes continues “in the era of voice transmissions.”
(SKYbrary, “Q-Codes”)
Although a number of Q-codes were in use, only codes from QAA to QNZ “are assigned by
the International Civil Aviation Organization (ICAO)”. Some examples of these codes and
their meanings, as listed on the SKYbrary webpage are QDM (meaning “magnetic heading”),
QDR (“magnetic bearing”) and QNH(“Altimeter sub-scale setting to obtain elevation when on
ground”) (ibid.). Some of the codes, such as QDM, QDR, QNH, are still used in present-day
radiotelephony.
Soon, radiotelephony was used as well, especially after 1919, when Marconi built the first
radio equipment for airplanes (Kukovec 1998b). The Q-code “was [later] abandoned in favour
of human speech adopting English-based phraseologies” (Kukovec 2010: 2). The reason why
the use of phraseology is more appropriate is that it tends to be short and concise (just as the
use of Q-code was), as its speakers want to convey the message in a clear way as fast as
possible (Kukovec 1998a: vi), but at the same time it is not that limited in content and slow to
use as the Q-Code was. In 1921, CINA, the first international air navigation organisation,
issued the rules of language use in radiotelephony. One of the rules stated that the Q-Code is
to be used when no appropriate expressions are available. Most of them were later replaced by

4

Written also as Q code in some sources.
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words in radiotelephony (they were no longer used as three-letter codes) (Kukovec 1998b:
240).
In Europe, radiotelephony was still in use in the sixties. In 1950, ICAO 5 established the
working group named ILA (International Language Aviation). It was decided that the
language of communication would be based on the English language, with some standard
words that were already in use in the USA (e. g. “‛rogerʼ, ‛wilcoʼ”) (Kukovec 1998b: 241).
Another reason for the further developments in radiotelephony is that there were many
American airplanes in use (DC-3, Convair 320, Boeing 707, etc.) which were equipped with
radiotelephony equipment (ibid.).
The base of standard phraseology consists of officially designated standard words and phrases
with a defined meaning (e.g. words twice), which are supplemented by abbreviated sentences
in discourse (Kukovec 1998b: 239). For this reason, Kukovec states that it is an artificially
restrictive language (as it is shaped by regulations based on flight-safety analyses) which
includes the rules of general English. The users of phraseology have to strictly adhere to the
prescribed rules of its use (ibid.: 240)6. In addition to American English (“go around” used
instead of “pull up”, which is a British English word indicating a missed approach), French
language had a visible impact on English radiotelephony, too. As a result, several French
words can still be found in phraseology nowadays (Mayday, PanPan, en route ...) (ibid.: 242).
The message and “the language of R/T phraseology 7 [...] is closely connected to flying
procedures and navigation” (Kukovec 2010: 2). For this reason, the ICAO “started to develop
a standard language based on aviation procedures, thus providing the norms for world-wide
communications in commonly occurring situations of air navigation” (ibid.).
The worldwide presence of aviation and the professions connected with it results in the
contact of the speakers of many different languages and even the formation of multilingual
crews. In order for those involved to understand each other and provide a safe service, a
common language (or type of language) had to be selected and used as consistently as
possible. The language that took on this role is English, which is nowadays also considered as
“the language of international air traffic control” and the “lingua franca of aviation

5

International Civil Aviation Organisation.
More characteristics of phraseology can be found in the coursebooks written by Kukovec or Kukovec 1998b.
7
Radiotelephony (RFT), also written as RT or R/T in some sources.
6
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communication” (ibid.). Apart from English, the ICAO, on its “Language and Publications
Services” webpage, lists five other working languages, “Arabic, Chinese, [...], French,
Russian and Spanish” (found also in Kukovec 1998a: vii), which are also used in aviation
documents, publications, etc. The reason English prevailed is that it has more speakers than
any other language (which is very important in an international environment), which leads to
the understanding of many more situations than it would if other languages were used. It also
leaves less space for dangerous situations to occur. For example, a German pilot flying over
Slovenia may not know what Slovenian pilots and air traffic controllers are talking about if
they communicate in Slovenian (which might lead to a disaster), but has more chance of
understanding what is being said if the message is conveyed in English. One part of the
common language (and probably the most known part of RTF phraseology) is the Phonetic
(ICAO) alphabet, which has been in use since 1930 (Kukovec 1998b:242). It has been
changed “several times until 1956” (Kukovec 2010: 11), as it proved that the initially chosen
names of cities and continents and some long words (or words that are difficult to pronounce)
were not the most suitable options. They were mainly substituted by American English words.
(Kukovec 1998b: 242). The current Phonetic Alphabet used is as follows (taken from
Kukovec 2010: 11):
A

ALPHA

B

BRAVO

C

CHARLIE

D

DELTA

E

ECHO

F

FOXTROT

G

GOLF

H

HOTEL

I

INDIA

J

JULIETT

K

KILO

L

LIMA

M

MIKE

N

NOVEMBER

O

OSCAR

P

PAPA

Q

QUEBEC

R

ROMEO

S

SIERRA

T

TANGO

U

UNIFORM

V

VICTOR

W

WHISKY

X

X-RAY

Y

YANKEE

Z

ZULU

Another reason is that the use of English in RTF can be monitored better than the use of other
languages as it is easier for experts to regularly analyse the possible linguistic causes that have
contributed to or even caused an accident. This may not be the case with national languages,
due to them being used less (Kukovec 1998a: vii) and understood by fewer people.
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As Kukovec (1998: vi) further notes in How do you read (me)? : letalska frazeologija, the act
of conversation alone does not ensure that the correct message was understood by the
addressee. The correct message is delivered only when properly selecting the vocabulary and
reporting the message to the addressee in an appropriate way. Kukovec further notes that even
though we understand most of the words used in standard phraseology, as they are used in
everyday English communication, it needs to be studied in detail. The reason for this is that
the meaning of the words used is narrower in radiotelephony (standard phraseology) as well
as it applies to a certain situation or procedure. An example given by the author is the word
“contact”, meaning establish a radio connection with a specific frequency, which can only be
used with this meaning in radiotelephony (Kukovec 1994: 12).“The standard for aeronautical
operations was laid down by the International Civil Aviation Organization (ICAO) in its 1944
Chicago convention. Most of the standards for Communication (equipment, standards and
procedures) are laid down in Annex 10 Vol.2 to the convention” (CAE Oxford Aviation ... 3).
Although most of the situations that occur during a flight are covered by RTF phraseology,
non-routine situations that are not covered by it might arise occasionally. In this case a good
knowledge of (Aviation) English is crucial. For this reason, efforts are made that the pilots, air
traffic controllers and other employees using Aviation English are well trained in its correct
usage. Their knowledge is tested by various tests, for example “RELTA, VAET, TEA[,]
EALTA” (Aviation English Asia n.d.) etc. Worldwide, several books, coursebooks, articles,
conference contributions and other materials have been written on the topics of Aviation
English and RTF phraseology, and the teaching of them. Among the coursebooks written by
foreign (not Slovenian) authors are Airspeak : radiotelephony communication for pilots by
Fiona A. Robertson and Edward Johnson (1995), Jeppesen's Communications: JAA ATPL
Training (15) (2004), The Air Pilot's Manual: Vol. 7, Radiotelephony, edited by Peter Godwin
(2007), English for Aviation: for Pilots and Air Traffic Controllers by Sue Ellis and Terence
Gerighty (2008), Oxford Aviation Academy's Communications. VFR communications, IFR
communications [5th ed.] (2009), Macmillan's Aviation English (level 4, authors Henry
Emery and Andy Roberts), Macmillan's Check Your Aviation English (Henry Emery and
Andy Roberts) (2010), Flightpath by Philip Shawcross (2011), etc.
Aviation English content is also available in articles and seminar and conference
contributions. To name a few: Designing, Evaluating and Improving Language Proficiency
Tests by Henry Emery (a contribution to the Language Proficiency Requirements (LPRs)
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Technical Seminar in Montréal, hosted by ICAO in 2013), English with Flying Colors: The
Aviation English and the International Civil Aviation Organization by Izabela Kraśnicka
(2016), A Prosodic Profile of Aviation English by Julia Trippe and Melissa Bease-Berk
(2018), A Multilingual Speaker in Global Aviation Communication by Anna P. Borowska
(2018), Miscommunication in Pilot-controller Interaction by Haryani Hamzah and Wong
Fook Fei (2018), etc.
Furthermore, there are various university theses written on the topic. One of them is ESP –
Developing a Course for Aviation English by Magdaléna Přívorová (supervised by Mgr. Karel
Ţďárek from the Faculty of Education of the Charles University in Prague, 2016). According
to the author, “[t]he diploma thesis deals with the development of an ESP (English for
specific purpose) course for aviation English” (Přívorová 2016: Abstract). Another Aviation
English themed MA thesis with the title Roger That[:] English for Civil Aviation Pilots in
Iceland was written by Guðný Ósk Laxdal in 2019 (supervised by Dr. Birna Arnbjörnsdóttir,
University of Iceland, School of Humanities, Department of English). It “focuses on the use
and study of English as part of education of civil aviation pilots” and “examines civil aviation
pilots’ experience of Aviation English and how pilots’ English skills are evaluated” (Laxdal
2019: Abstract). The MA thesis focuses on the situation in Iceland and includes a survey
(interviews) among Icelandic pilots and aviation educators. In 2016, Yuting Li wrote a MA
thesis titled Civil Aviation English for Pilots: An English Air-ground Communication Course
Based on Simulating Videos. The thesis focuses on “developing a simulating video based
English air-ground communication course (in conjunction with the class based conversational
practice) and creating an improved method of teaching and retaining English pertaining to airground communication” (Li 2016: 5). The course is designed for pilots with some pre-existing
“civil aviation English knowledge” (ibid.). These are, of course, just some of the theses
written on the topic of Aviation English.

4.1. Aviation English and radiotelephony phraseology in Slovenia
According to an article in the magazine Krila, Aviation English was an area of both ESP and
aviation that was poorly covered in Slovenia, which presented an obstacle for the Slovenian
pilots flying to foreign countries (Polenc 1998: 14). Aviation is nowadays a field which is
constantly developing and more and more authors are writing about the topics connected with
it. The number of Aviation English-related works is therefore growing. As such, this chapter
mentions only some of the topic-related works created in Slovenia.
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The first Slovenian coursebook of aviation phraseology that improved the situation was,
according to the article, How do you read (me)?: Letalska frazeologija, written by Alenka
Kukovec in 1998, which consists of a book and three audio cassettes. It covers four topics,
“General operating procedures” (Kukovec 1998a: 7), “IFR phraseology” (ibid.: 29), “VFR
phraseology” (ibid.: 213) and “Primerjalni pregled angleške slovnice in podslovnice letalske
frazeologije” (ibid.: 305), which is based on grammar. According to the author, the
coursebook also offers the (at the time unofficial) Slovenian phraseology (that had been
anticipated for a long time): certain phrases that were already in use in Slovenia at that time
and the translations of the phrases that have not been translated yet (then) (Polenc 1998: 14).
Prior to the publication of this coursebook, Kukovec had already published Aviation Englishrelated works, such as the professional manual (practice book) English in Flight (1986) and
the English-Slovene Aviation Dictionary (Angleško-slovenski letalski slovar, 1994). Later,
Kukovec published more coursebooks (Flying: Aviation English (2001), How do you read
(me)?: Letalska frazeologija (2010)), conference contributions (Letalska terminologija v
strokovnih besedilih/ Aviantion terminology in technical texts (2003) and articles (Letalska
frazeologija: klic v sili (Krila 3, 1995), Letalska frazeologija (Krila 6, 1993 and Krila 2 and 4,
1994), Language specialists and aviation specialists in radio-telephony (Language policy and
language education in emerging nations: focus on Slovenia and Croatia and with
contributions from Britain, Austria, Spain, and Italy, 1998), etc.). Alenka Kukovec also made
a contribution to the 2008 Inter Alia collection of papers by SDUTSJ. The article Teaching
Aviation English and Radiotelephony communication in line with the newly established
International Civil Aviation Organization language proficiency requirements for pilots
(Kukovec 2008) gives the readers some information about the “Aviation English and
radiotelephony courses [...] provided by the Aviation English Department at the Faculty of
Mechanical Engineering [at the] University of Ljubljana”. Among its other aims, the article
“aims to define teaching strategies in line with the new requirements from the [...] ICAO that
mandate acceptable English language levels for pilots and other licensed aviation staff” (ibid.:
127).
In addition to books and articles, some authors also wrote Aviation-related dictionaries.
Kukovec wrote Angleško-slovenski letalski slovar (English-Slovene Aviation Dictionary) in
1994, and in 2009 Dominik Gregl wrote Letalski razlagalni slovar z ustreznicami v
angleščini. A BA thesis in the form of a trilingual dictionary was written in 2011 by Goran
Andrejek (Angleško-nemško-slovenski letalski glosar : diplomsko delo), and in 2014 Semi
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Batič wrote the BA thesis Angleško-slovenska strokovna terminologija v priročniku za pilote:
Glosar strokovnega izrazja z jezikovno analizo : diplomska naloga.
In its 2017 publication (as well as the 2018 version), Povzetek letnega poročila o letalski
varnosti, the Civil Aviation Agency (CAA; Javna agencija za civilno letalstvo Republike
Slovenije) reports that it had issued a guide for the use of VFR phraseology in the English
language (Javna agencija za civilno letalstvo RS 2017: 32). A guide to VFR phraseology,
prepared by Karmen Štumberger, MSc, was issued with the intention to acquaint users with
updated communication rules (ibid.) and to “illustrate the use of standard ICAO phraseology
in English for VFR flights conducted in Slovenia and neighbouring states” (as the author
writes, “[t]he first chapter, [...] is relevant also for pilots flying in accordance with instrument
flight rules”). The guide “depicts the use of phraseology during arrival and departure, en route
and for training”. According to the CAA and the author, “the guide is based on the Guide to
Phraseology for General Aviation Pilots in Europe, published by the European General
Aviation Safety Team (EGAST) and Eurocontrol” and other sources8 (Štumberger 2017: 1).
As the Aviation English Examiner-Instructor at the Civil Aviation Agency, Štumberger wrote
some other guides on Aviation phraseology, such as the guide for the use of VFR Phraseology
in Slovenian (Priročnik o uporabi frazeologije v slovenskem jeziku 2016), too.
Another contribution to Aviation English literature is the conference contribution by authors
Karmen Štumberger and Jerneja Šifrer, titled Jezik kot faktor v letalski varnosti (2018). The
contribution is part of the 19th Days of security science (19th Days of criminal justice and
security) “national conference in the field of security”, the main topic of which was
“challenges of ensuring traffic safety” (University of Maribor Press 2018). In the contribution,
the two authors present the results of the analysis of the communications-related events
(incidents) in civil aviation, obtained from the European Central Repository (ECR)
(Štumberger and Šifrer 2018: 64).
Aviation English and standard phraseology are nowadays taught in flight schools as well as at
the Faculty of Mechanical Engineering, as a part of the 1st Cycle Professional Study
Programme in the specified direction and sub-direction Aviation (Aviation Phraseology, year
3) (Faculty of Mechanical Engineering 2020). Aviation phraseology is the topic of the BS
thesis titled Letalska frazeologija: diplomska naloga visokošolskega strokovnega študija

8

For more information about the guide, see: https://www.caa.si/upload/editor/file/filea0162087916d2b1.pdf.
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(Aviation phraseology; mentored by Alenka Helena Kukovec) that was written in 2001 by
Atina Lazić. Kukovec, as the professor teaching the ESP subject at the Faculty of Mechanical
Engineering, contributed to the teaching of Aviation English and Aviation English
Terminology and Phraseology courses with an article titled Teaching Aviation English and
Radiotelephony communication in line with the newly established International Civil Aviation
Organization language proficiency requirements for pilots (2008, published in SDUTSJ's
publication series Inter Alia).
Every pilot's knowledge of Aviation English and standard phraseology (if their licence is to be
issued in Slovenia) is nowadays tested at the CAA or other institutions (in this case the
“applicant for the English language endorsement” undergoes “additional verification by the
CAA [...] prior to the issue of the endorsement” (Javna Agencija ... 2020a)). A Part-FCL
license for flight crews (“issued in accordance with the regulations of the European Union
(EASA Part-FCL)”9 includes “a language endorsement (language proficiency level)” and “a
Radiotelephony (phraseology) endorsement”) (ibid.). The license includes the name of the
language (Slovenian, English or both languages), the level of knowledge (from 4 to 6) and the
date of validity of the endorsement (Javna Agencija ... 2020b). The “English language
endorsement” is needed in the case of “IFR flights and flights outside the Slovenian borders”
and the “knowledge of standard aviation phraseology in English is a prerequisite for IFR
flights, flights in the controlled airspace and international operations” (Javna Agencija ...
2020a).

9

More on the topic of licensing is writen on the webpage of the CAA: https://www.caa.si/en/pilots.html.

17

5. Teaching ESP
To better understand the function and the format of ESP materials, this chapter explains more
about ESP courses and the role of the ESP teacher.

5.1. The role of the ESP teacher
ESP teachers teach in various “vocational schools, colleges and universities”, but are also the
“teachers who deal with their students’ professional development” (Ahmed 2014: 6). Ahmed
further writes that they “are experts in teaching English for any profession, able to design
teaching materials based on the content material presented by the professors, or experts in the
subject.” (ibid.). As mentioned before, they link the teaching of English as used in a certain
profession and their students' pre-existing knowledge about that profession, based on the
needs of their students. As Ahmed (ibid.) puts it, “[t]hey teach English for the profession and
encourage their students to use their background knowledge along with the academic skills in
dealing with all sorts of authentic information in their profession”.
Corresponding to the various demands of their students and the courses they teach, the ESP
teacher is constantly juggling several roles. Various authors divide these roles differently, but
for the purpose of this thesis, the classification by Dudley-Evans and St John (1998: 13-17) is
presented. The aforementioned authors suggest that there are five roles of the ESP teacher.
The (probably) most obvious one is the role of a teacher. Robinson states that “many writers
agree that the qualities of good teaching generally, and of language teaching specifically, are
also required for ESP” (1991: 80). In spite of that, the role of the ESP teacher differs from that
of the EGP teacher, who teaches General English, as used in everyday life. When teaching
ESP, as stated in Chapter 1, the teacher has to be aware that the students learn English
because they need specific vocabulary or skills, connected with their work or field of study.
The students may also need different teaching approaches. Often, the students are adults, most
likely with some pre-existing knowledge of English and more knowledge of the vocabulary
connected with their field of study than the ESP teacher has. For this reason, the ESP teacher
is no longer “the ʻprimary knowerʼ of the carrier content of the material” (Dudley-Evans and
St John 1998:13). In Aviation English, for example, the ESP teacher may not know the words
naming different airplane parts or areas of an airport, if they had previously only taught and
studied EGP. This is why ESP teachers have to learn more about the field they will be
teaching or consult a field specialist to find out more about a certain topic (unless they already
are a specialist in that field). The other possible group of ESP students are those who study
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ESP in school environment. As Dobrila (2008: 560) states, although those attending an ESP
course in a working environment may already have a certain amount of experience in their
field of work and consequently better knowledge of the content related with it, they may not
necessarily have a better knowledge of EGP or ESP than the students learning ESP in school
environment.
This leads to the role of a “collaborator”, as they collaborate with a “subject specialist”
(Dudley-Evans and St John 1998: 16). There are two types of collaboration between the
subject specialist and the ESP teacher. In “cooperation” , “the ESP teacher finds out about
the subject syllabus in an academic context or the tasks the students have to carry out in a
work or business situation” (ibid.). The other type is “specific collaboration”, which involves
“some integration between specialist studies or activities and the language”. Some of the
results of such cooperation or collaboration are team-teaching, the English teacher using the
materials prepared by the subject teacher, etc. (ibid.).
Furthermore, the ESP teacher can be a “researcher”, as it is crucial for them “to be aware of
and in touch with [...] research [that has already been conducted in the field] ” (ibid.: 15). It is
certainly not enough for the ESP teacher to only be aware of the researches and their findings,
they should also include them in their materials and all phases of their courses. Research also
has to be done to determine which situations the learners might find themselves in, what skills
they are going to need and how they can use them to successfully cope with different
situations. As the situations may be unknown to the ESP teacher, they should do further
researches into the topics discussed by the learners and the “discourse of the texts that
students use” (the texts used in their field of work or study, ibid.: 15).
The next role is that of the “course designer and materials provider” (ibid.: 14) as they have a
specific group of learners with specific needs, possibly different from those predicted by a
certain coursebook. This is why they have to select, adapt or supplement the materials they
have or even create their own materials based on the needs of their students and the situation
they are given (in terms of time, level of proficiency, etc.). The authors further state that the
ESP teacher has to “assess the effectiveness of the teaching materials used on the course,
whether that material is published or self-produced” (ibid.: 15). Nevertheless, they should also
consider using the already published materials to find out if some of them can be used in their
course.
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An ESP teacher is, as stated previously, also an “evaluator” (ibid.: 16). Here the authors
include the evaluation that takes place during the “testing of students and the evaluation of
courses and teaching materials”. Tests can be used to determine whether the students have the
required knowledge of a specific language or the skills required for a “particular academic
course or career”. They are also used to measure the achievement of the students during the
course (the relevance of the materials used and of the course itself) or at the end of it (to see
whether the goals were achieved and to assess the students' progress from the beginning of the
course).

5.2. ESP coursebooks
Just as in EGP, coursebooks are also used to teach ESP. The many fields of ESP (medicine,
aviation, law, business, etc.) each have their own specific needs and vocabulary, which is why
a variety of ESP coursebooks is available for each field. Many times, however, the needs of a
group of students (or the course type; Hutchinson and Waters 1987: 106) are so “specialised”,
that the ESP teacher cannot simply use an already published coursebook. In that case, “they
have to devise their own materials” to cater for the needs of their students (Grant 1994: 7).
Hutchinson and Waters (1987: 106) predict other reasons that lead the ESP teachers to create
their own materials, such as the impossibility of the purchase of some ESP materials due to
“currency or import restrictions” or the fact that some ESP materials “may also be written for
non-educational reasons: for example, in order to enhance the reputation of an institution or
an individual. [...] For these and other reasons”, it is therefore even more common for ESP
teachers than it is for EGP teachers to write their own materials (ibid.). The result is a
collection of the materials they create which “may then be distributed to other institutions or
even published” (also as a new ESP coursebook) (ibid.).
Robinson (1991: 54) points out that the materials used in ESP should be authentic (as
suggested by the communicative approach). As such they should be created “for a purpose
other than the teaching of language” (ibid.). According to Robinson, this can be achieved if
the ESP teacher uses any of the materials which were not designed specifically for the
purpose of teaching the language or if the material is “normally used in the students' own
specialist workplace or study situation” (ibid.). Considering the fact that the learners are
studying English for a particular work-related reason, the latter option is perhaps more
relevant to them. If a teacher wants to achieve authenticity, they should not rely only on the
authenticity of materials, but also the authenticity of the goals according to the learners' needs
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and the “tasks or activities” (ibid.). After all, the tasks based on real-life situations that the
learners will (more or less) probably encounter during their career give them the required
knowledge of the language and even prepare (or at least introduce) them for the described
situations to a certain degree.
Although the materials created by the ESP teacher for a specific course may be more
authentic and tailored for the learners' needs (methodology, subject matter, greater flexibility),
they do not always prove to be the most optimal choice. Although “ [i]n-house materials are
likely to be more specific and appropriate than published materials and to have greater face
validity in terms of the language dealt with and the contexts it is presented in” (Robinson
1991: 58), creating new materials for each (or almost every) course can be time-consuming as
well as expensive. Another problem might be that these materials may not be well-developed.
The tasks may be “too tied to the texts and to their linguistic or factual content” and as a result
may not be “interesting and authentic” (ibid.). In-house materials can sometimes be very
similar to those found in already published ESP coursebooks as the teacher tries to create
similar tasks or even use textbooks as the source of their photocopies (only use the parts they
need) (ibid.).
Using a coursebook may also not be the most suitable option for every course and definitely
has its disadvantages, such as lack of flexibility or the subject matter quickly becoming outof-date because of the constant development and changes in the ESP fields. In spite of that, in
cases where it is reasonable to use a coursebook, it may bring about many positive results.
The first is that it saves the ESP teacher a lot of time they would otherwise spend for
searching for or creating new materials, as well as offers them a source of tasks and
explanations. It further “provides a framework for a course, forming in essence a syllabus”,
which is a welcome aid “for many students and for many teachers, especially less qualified or
inexperienced ones” (Robinson 1991: 59). Using a coursebook benefits the learners by
offering them a tidy source of knowledge (the materials are systematically arranged in a
specific order, they cannot be misplaced, etc.). Unlike the often separate sheets of paper
prepared by the teacher, the pages are stapled together in a coursebook and thus it is harder to
lose them. In Grant's words, “a textbook is a reassurance for most students. It offers revision
of what they have done, and a guide to what they are going to do” (1994:8). Furthermore, it
can:


identify what should be taught/learned, and the order in which it should be taught/learned.
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[...] indicate what methods should be used.



[...] provide neatly, attractively and economically, all or most of the materials needed.



[...] save the teacher and extraordinary amount of time.



[...] act as a very useful learning-aid for the students. (ibid.)

In many cases, the ESP teacher does not only use either the materials produced for a specific
ESP class or an already published ESP coursebook. The teaching (and learning) process often
consists of both sources supplementing each other to a certain degree and in time, the inhouse materials can become the constituent parts of a new ESP coursebook (Robinson 1991:
59). The belief that ESP teachers have to be the creators of the materials they used in their
classes puts a lot of pressure on the ESP teachers. Dudley-Evans and St John (1998: 172-173)
disagree that “every ESP teacher is also a good designer of course materials” as many require
them to be, but rather say that “all ESP practitioners have to be [...] good providers of
materials”. This means that an ESP teacher does not have to be the author of all of the
materials they use in class to be deemed a good teacher, they do, however, have to be able to
select the suitable materials of sufficient quality for the specific class or course.
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6. Unit structure
Coursebooks are usually divided into smaller parts called units, which are meaningful and
completed wholes of the subject matter. These help the learner acquire the knowledge needed
in a certain, known and controlled pattern. Looking at EGP coursebooks, the user sees that
although the coursebooks may include similar subject matter, the unit structure can differ
greatly from one coursebook to another. The same is true for ESP coursebooks.
In this chapter, some details about each of the coursebooks and the content of one of the units
included in each coursebook will be given (or two units, if they are shorter).
This MA thesis discusses both the unit structure of Aviation English coursebooks produced in
Slovenia:

 How do you read (me)?: Letalska frazeologija (Kukovec1998 and 2010),


Flying: Aviation English (Kukovec 2001),

and in other countries:

 Communications (Oxford Aviation Academy ATPL Ground Training Series 2009),
 The Air Pilot's Manual: Vol. 7, Radiotelephony (Godwin 2007).
The criterion on the basis of which the aforementioned coursebooks were chosen to be
included in this MA thesis is their availability in the libraries (the coursebooks used in this
MA thesis are not the only ones available on the market). The scanned pages (the chapters,
exercises and keys) of the coursebooks included in this MA thesis are available in the chapter
Appendix.

6.1. Flying: Aviation English (Kukovec 2001)
This coursebook, written by Alenka Kukovec, was published in 2001. In the introduction
(“To the Student”), Kukovec defines the intended audience of this coursebook  the “students
of aviation at an upper intermediate level of English and who require a specific knowledge of
aeronautical English for their chosen profession” (2001: v). The coursebook, as written by the
author, focuses on teaching the language (and not aeronautics) and can be “useful as “selfstudy material” or used in the classroom (ibid.).
The content of this book is divided into 18 units (in addition to the chapters Tapescripts,
Glossary of Aviation Terms and References), which are further subdivided into 4 to 8 sections.
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As far as language is concerned, the author states that the book includes “certain structures
[...] which we consider essential for the comprehension of aviation discourse and
communication in the field of aviation” (Kukovec 2001: v). The coursebook includes “reading
texts, word study, language study, listening comprehension, writing and speaking activities”
(ibid.) (it therefore includes reading, writing, listening and speaking skills). Most of the texts
in the coursebook are claimed to be authentic, coming from various (mostly) American or
British sources (ibid.). All this helps the user reach the author's intended goal for the student
to master the vocabulary, “us[e] various structural patterns and improv[e the] ability to
communicate in English”(ibid.)10.
The coursebook Flying: Aviation English is, from all the selected coursebooks for this MA
thesis, the one that is the most similar to a typical EGP coursebook, but with ESP topics and
subject matter. It contains pictures that support the text in different ways: from those which
have the function to supplement a certain text visually, to those which are used to
explain/illustrate a concept or even for the students to fill in the gaps with the correct word.
Most of the units and subchapters include the following “ingredients”: listening, reading and
comprehension check, word study, language study, discussion and/or speaking activity. Some
other

“ingredients”

that

may

not

appear

in

every

section

are:

vocabulary

development/check/extension, language awareness, writing a report, studying the flight plan
form, completing the flow chart, etc.
For the purpose of this MA thesis, unit 1, How is it possible to fly?, was chosen for the unit
structure analysis. The section includes 11 pages and a tapescript on page 194 (along with the
words explained in the Glossary of Aviation Terms). The unit starts with a listening exercise
(Example of Natural Lift) in which the students listen to the recording and answer 5 questions
based on the text they had heard. The exercise is visually supported by an image of the
aircraft Airbus A320 in flight, which is also described in the text. In this section students
(most probably) refresh their memory and activate their schemata (the topic discussed is
probably already known to the students to a certain degree, since it talks about something they
are interested in and the information they might have already looked up before) or introduces
them to the new topic. The unit continues with section B, a reading comprehension (reading,
comprehension check) titled Forces Acting on an Aircraft in Flight. The text is followed by

10

More information about the coursebook can be found in chapter “To The Student” (Kukovec 2001:v).
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two exercises that check the correct comprehension of the text: a true/false/not given exercise
and an exercise in which the students have to “complete the sentences in [their] own words,
using ideas from the text” (Kukovec 2001: 3). Section C, Basic Aerodynamics, serves as a
vocabulary development section. The students have to match words with their definitions (to
do this, they have to use the Glossary of Aviation Terms that starts on page 208). In the next
exercise, they develop their vocabulary with another text. The instructions define the method
scanning, which they use to select the correct heading for each of the three texts that explain
aerodynamics in more detail. The final exercise of section C contains questions based on the
three texts. The purpose of this section is to teach the students new vocabulary while teaching
them more about aerodynamics and the terms they had previously learned (matched in
exercise 1). The matching exercise acquaints the students with the terms they need to know to
understand the text. Next, there is the section Word Study (D), where the focus is on nouns
and verbs related to flying and aerodynamics. The students are first asked to “[m]ake verbs
out of the [...] nouns taken from the text” and then “[u]se some of the nouns [in their
appropriate forms] to fill in the gaps of the following sentences” (Kukovec 2001: 6). The unit
also contains Language Study (section E) in which the students find out more about a certain
aspect of the English language. In this section, they learn more (or revise) about questions and
logical connectives (and, but, or, because, therefore). The section includes some exercises on
these topics as well, so that the students can practise the subject matter. The final section, F,
Aircraft Operating Today – Themes for Discussion, is a speaking exercise. “Some of the
students [...] prepare short presentations of different aircraft operating today” while “their
colleagues” listen, take notes and prepare “questions to obtain some additional information”
(Kukovec 2001: 11). Example questions are already given. The aim of this exercise is
probably for the students to ask questions as they were taught in the unit.
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6.2. How do you read (me)? : Letalska frazeologija (1998 and 2010)
How do you read (me)? : Letalska frazeologija are two coursebooks written by Alenka
Kukovec. The first one was published in 1998 and the second one in 2010. Both coursebooks
use English and Slovenian (depending on the part of the coursebook).
The coursebook published in 2010 begins with the chapter Foreword in which the author
explains the aims of this coursebook, the role of General English and radiotelephony
phraseology in aviation, etc. Next, there is the chapter How to use this book, which presents
and explains the structure of the coursebook and the corresponding audio aids. The
coursebook is divided into 3 parts (covering instrument (IFR) and visual flight rules (VFR)).
The first part, General operating procedures, is written in English and encompasses “general
operating procedures essential for all sorts of flying” (Kukovec 2010: 4). This part includes
exercises, “some of [which] have been recorded, paying special attention to correct
pronunciation” (ibid.). Slovenian translations are also found in the second part, Phraseology
VFR, which is divided into 22 units, some of which are
“dealing with more groups of procedures [and] are subdivided into sections. Each
section introduces a short explanation of a procedure and a situation, respectively, and
examples of communication. Some examples have been recorded and are used in the
listening comprehension exercises”.
(Kukovec 2004: 4)

This part also includes the key, “examples and exercises of the flights”, which are also
“translated into Slovene” (ibid.). The third part, Phraseology IFR, is divided into 20 units,
with exercises “similar to those in part II”. Part III also includes the “examples and exercises
of aeroplane and helicopter flights”, a corresponding key and “ two CDs with examples and
exercises” ( ibid.: 5). The chapter How to use this book finishes with an explanation about the
content of the CDs. The general part of the coursebook ends with a list of commonly used
abbreviations.
In the case of this coursebook, the units vary in length (from one page (or even less) to 19
pages or more (key)) and content (according to the procedures they discuss). The coursebook
contains both theory and practical examples, some of which are translated into Slovenian (part
II, Phraseology VFR). The focus is not on teaching General English (such as grammatical
patterns) but on teaching standard phraseology. For the purpose of this MA thesis, units 8 and
9 in part II (Phraseology VFR) of the book were chosen for the unit structure analysis as this
part includes Slovenian translations (which parts I and III do not include).
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Unit 8, Position reporting / Sporočanje pozicij, is two pages long. Just like the majority of the
units in this coursebook, it starts with some facts about the procedure which is the topic of the
unit. This is followed by examples of the correct phraseology used in that procedure, which is
presented in a blue field. The parts uttered by Air traffic Control Service are written in black
and those uttered by the pilot in blue. The users of the coursebook can also listen to this part
of the unit as it is recorded on one of the CDs that supplement the coursebook. Next, the
Slovenian translation of the facts and the examples is given, which is followed by the
“Phraseologies to remember / Zapomnite si fraze” box. This box emphasizes the new
phraseology learned in this unit, spoken by the pilot or the controller. The unit is closed by a
set of exercises, in this case connected with position reporting (forming and correcting
position reports and completing the pilot's part in the transmissions). Some of the exercises
are also recorded.
Unit 9, VFR arrivals and landing / Prihodi VFR in pristanek, was also chosen for the
coursebook unit analysis as it consists of almost all of the observed parts of the coursebook
unit in part II. It starts with some facts about the procedures related to the topic of this unit
(VFR arrivals and landing). It contains a note to the users in which they are made aware of the
possible changes to a procedure or other important facts. The chapter further includes a
picture which illustrates the procedure discussed. What follows is (like in Unit 8) the example
of the correct phraseology pertaining to the procedure and the situations the pilots (or air
traffic controllers) might encounter while carrying it out. Next, there is the Slovenian
translation of the facts and procedures and the “Phraseologies to remember / Zapomnite si
fraze” box (this time only containing new phraseology used by the controller). Some more
phrases relating to those in the box (explaining the decision for the procedures) are listed
before the unit closes with exercises related to the content (in form of completing the
dialogues with “the pilot's part”) and translation of the “controller's transmissions into” the
mother tongue of the learner. Again, the author included the numbers of the pages where the
correct key is found. One of the exercises is also recorded.
Prior to the 2010 version, Kukovec had already published a coursebook with the same title in
1998. The structure and the content of this coursebook are slightly different in terms of the
chapters included, as it also contains chapters Začetki in razvoj and Primerjalni pregled
angleške slovnice in podslovnice letalske frazeologije. It does not, however, include the
chapter Commonly used abbreviations (it does have a list of abbreviations used in
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meteorology, during takeoff and landing, etc., but the lists do not include the same
abbreviations and are different, too). Furthermore, there are some differences in the units
included in chapters VFR Phraseologies and IFR phraseologies. In comparison to the 2010
version of the coursebook, the 1998 version includes slightly more Slovenian language (the
chapter on the beginnings, the foreword, instructions on how to use the book, the General
Operating Procedures chapter and the linguistic chapter), although examples are still written
in English. As in the 2010 coursebook, the Phraseology IFR chapter is written in English only
and the Phraseology VFR chapter also includes Slovenian translations of the examples
(Kukovec 1998a: viii). The chapter Začetki in razvoj talks about the beginnings of aviation
phraseology, its development throughout the history, the changes in and influences on the
alphabet used (the “Spelling alphabet” or the “Aeronautical alphabet” (Kukovec 1998a: 5)).
Part four, Primerjalni pregled angleške slovnice in podslovnice letalske frazeologije, presents
grammatical topics as found in English for General Purposes and is of major importance in
the situations which are not covered by the phraseology. The grammatical units are written in
a comparative way, with examples taken mostly from the communication used during flight
and are often non-standard (not defined by rules). In spite of that, they are used in
communication and should be understood. According to the author, they indicate the
difference between EGP and the radiotelephony phraseology used in aviation. The
translations of the examples also explain the difference in their use in English and in
Slovenian (Kukovec 1998a: ix). Some of the grammatical topics discussed are the “Linguistic
Features of Aviation Phraseology”, “The Noun”, “The Article”, “Modal Auxiliaries”,
“Conditional Clauses”, etc. (ibid.: 305). This part includes exercises, too. The 1998 version of
the book does not include the “Phraseologies to remember / Zapomnite si fraze” box that is
included in the VFR Phraseologies part in the 2010 version of the coursebook.
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6.3. Communications (Oxford Aviation Academy ATPL Ground Training
Series 2009)
The coursebook Communications (Oxford Aviation Academy ATPL Ground Training Series
2009) is one of the 14 coursebooks in the ATPL Ground Training Series by Oxford Aviation
Academy. It includes both VFR and IFR communications, complies with the JAA/EASA
ATPL syllabus and is “[s]uitable for students studying for the ATPL Theoretical
Examinations” (Oxford Aviation Academy ... 2009: front cover page).
The coursebook is structured into 4 parts (VRF, IFR, Radio Propagation and Revision) which
are divided into 8 chapters. The chapters included in the coursebook are not of the same
length in terms of the number of pages per chapter. The coursebook includes several pictures
and tables which visually support the text, explain something or add more information about a
certain topic. The exercises are not part of each chapter, but are collected separately in
Chapter 8, Revision Questions. The questions are divided into those pertaining to the VFR
part of the coursebook and those pertaining to the IFR part of the coursebook with respective
keys. In both cases they are only in form of multiple-choice questions with only one correct
answer for each question.
This coursebook is written as a manual rather than a typical coursebook, with the unit
structure that best suits the subject matter presented, which is why it is difficult to talk about a
typical unit structure. Each chapter (for the purpose of this MA thesis, a chapter was taken as
a unit) begins with Introduction in which the reader is presented some general information on
the chapter's content or the reasons for the importance of the knowledge of the correct
procedures presented in the chapter. It could be said that the chapters are organized as lists of
topics that a given procedure includes or consists of. The topics are then further explained in
paragraphs. Certain chapters include lists of either abbreviations or definitions, which are
organized in alphabetical order. Longer dialogues (such as the example of the VFR or the IFR
flight), as well as some other examples of phraseology (the 8.33 kHz phraseology, the order
of the information in an initial message, the table of the breaking action code, etc.) are also
part of some chapters. The coursebook promotes reading skills only (perhaps listening, if parts
of the book are read aloud).
For the purpose of this MA thesis, Chapter 2, General Operating Procedures, was chosen for
the unit structure analysis. The chapter begins with Introduction in which the importance of
“[t]he use of correct and precise standard phraseology in communications between pilots and
29

ground personnel” is pointed out. It also predicts that the “procedures relating to radio test,
transfer of communications, readback, the radar environment and conditional clearances” are
discussed in the chapter (Oxford Aviation Academy 2009: 37). Chapter 2 continues with the
subject matter predicted in Introduction in subchapters Techniques, Transmission of Time,
Standard Words and Phrases, Call Signs, Direction Finding (DF), VHF DF (VDF), Radio
Test Procedures, Transfer of Communications, Readback, Radar Procedures and Conditional
Clearances. Most of the subject matter is written in form of a list connected with the part of
the chapter discussed (bulleted or not), with occasional

notes, giving the reader more

information on the topic. The chapter further includes a table with examples of the correct
transmission and pronunciation of three different examples of time given. In Standard Words
and Phrases, words used in radiotelephony are listed in an alphabetical order together with
their meanings (explained in definitions). In Call Signs, several examples of the aeronautical
stations and their call sign suffixes are given and the use of a full or abbreviated call sign is
explained. The same is done for aircraft call signs. The rest of the subchapters in this chapter
are written in a similar way. Subchapter VHF DF (VDF) includes a picture which visually
supports the text. In some subchapters, the coursebook provides examples for the procedures
discussed, so that the users can acquaint themselves with the phraseology appropriate for
them. An example of the “[t]ransfer of communications” between the controller and the pilot
would be (ibid.: 44):
“Fastair 345 contact Wrayton control 129.1”
“Wrayton control 129.1 Fastair 345”
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6.4. The Air Pilot's Manual: Vol. 7, Radiotelephony (Godwin 2007)
The Air Pilot's Manual: Vol. 7, Radiotelephony is a manual that was “[r]evised & edited by
Peter D. Godwin”. It was published in the UK in 2007 and is one of the manuals (or
coursebooks in a way, since it includes exercises) in the multivolume collection of books
(manuals) titled Air Pilot's Manual (some of the other books are Flying Training (Vol. 1), Air
Navigation (Vol. 3), Human Factors & Pilot Performance (Vol. 6), etc.). The most probable
readers of this coursebook (manual) are student pilots, as it aims to deliver knowledge to
beginners as well as to those who already have some experience. The very reason that it is
intended to help student pilots learn more about radiotelephony and is probably used by flight
schools, too, is why it is included in this MA thesis as a (sort of a) coursebook.
After the introduction of the editorial team, the coursebook and its chapters, and some advice
for beginners, the coursebook is divided into five sections (“Section One - Learning the
Language, Section Two - Flying Further, Section Three - When Things Go Wrong, Section
Four - Putting It All Together, Section Five - How Radio Works” (Godwin 2007)) which are
further divided into chapters. At the end of the book, there is a separate chapter with exercises
pertaining to each of the chapters, a chapter that includes the answers, and another chapter on
abbreviations (including the pronunciation and term).
The chapters in this coursebook are of different length, according to the quantity of the
subject matter and its type (the chapter is longer where more examples are needed). When
reading this book, one finds that the chapters do read more like a manual rather than a
coursebook, as it really gives the reader practical instructions on how a certain thing works
and how it should be used. It does not specifically focus on acquiring new words or practising
them (unless it is a chapter about the standard phraseology that pilots are obliged to use,
where the focus is partially on presenting new vocabulary). This is also the “coursebook” (or
manual) that includes the most text of all the analysed coursebooks.
For the purpose of this MA thesis, Chapter 4, Aerodrome Information, was chosen for the unit
structure analysis. Although other chapters may include some parts which may differ from the
constituent parts of this chapter, the differences are not crucial for the understanding of the
teaching pattern of this manual. In contrast to EGP coursebooks, this “coursebook” does not
have a structure of an introductory text and various types of exercises based on the topic of
the text. The chapter, as well as other chapters, is organised as a text which explains a certain
aspect of radiotelephony (here, the text is about aerodrome information, especially “weather
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conditions at an aerodrome” (Godwin 2007: 68), Air Traffic Service Units (ATSUs),
Automatic Terminal Information Service (ATIS), its format and some other aspects of it,
QNH and QFE (“the pressure at runway level” (ibid.:74)), Voice Weather Broadcast
(VOLMET), etc). Another, quite frequent ingredient of all units is the text in a (usually
yellow) box, next to a segment of text, that repeats and highlights the main, important idea of
a certain part of the text (e. g. “With QNH set, the altimeter reads altitude (above mean sea
level).” (ibid.: 74)). The chapter also includes illustrations that either explain an idea from the
text visually (e. g. Figure 4-5 (ibid.) illustrates the meaning of QNH and QFE) or supports an
example of appropriate communication in a certain situation (e. g. Figure 4-8). Coloured
boxes that give examples of a typical ATIS or VOLMET, etc., are also found, as well as
references to other volumes in the collection or useful external sources (in this case the AIP
ENR). At the end of the chapter, the reader finds a link to the set of exercises pertaining to it
(“Now complete: Exercises 4 - Aerodrome Information”) (ibid.:78). The exercises are found
at the end of the manual and are in form of statements (choose or insert the correct answer),
questions, short explanations, calculations, etc. The answers are given in the following section
of the manual.
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7. Bloom's Taxonomy and the Revised Bloom's Taxonomy
In this part, Bloom's Taxonomy of Educational Objectives is presented briefly as it is going to
serve as an instrument for the coursebook analysis carried out in the empirical part of the
thesis. The Taxonomy of Educational Objectives[:]The Classification of Educational Goals,
known as Bloom's Taxonomy (Bloom et al., 1956) is one of the most recognized learning
theories in the field of education. It enables “[e]ducators” to “create learning outcomes that
target not only subject matter but also the depth of learning they want students to achieve, and
to then create assessments that accurately report on students’ progress towards these
outcomes” (University of Waterloo n.d.). The taxonomy “comprises three learning domains”
(ibid.):


the cognitive learning domain



the affective learning domain



the psychomotor learning domain

This division may also be based on the goals set by the educator. As Armstrong (n.d.) writes
in an online article, the decision as to “[w]hich of the three [taxonomies] to use to for a given
measurable student outcome depends upon the original goal to which the measurable student
outcome is connected”. The goals might be:


knowledge-based



affective goals



skills-based

For the purpose of this MA thesis, the cognitive learning domain will be described in more
detail, as this domain is connected with the types of exercises found in the Aviation English
coursebooks (exercises in which the students had “learn[ed] certain facts and concepts”
(Armstrong n.d.)). In the cognitive domain, the processes (“intellectual skills”) of “critical
thinking, problem solving, and creating a knowledge base” are in the foreground. “The
cognitive hierarchy spans from simple memorization designed to build the knowledge of
learners, to creating something new based on previously-learned information” (University of
Waterloo n.d.).
The original version of Bloom's taxonomy (pertaining to the cognitive learning domain), as it
was published in 1956, is a hierarchy of six “different levels of learning” (University of
Waterloo n.d.; the descriptions taken from Armstrong n.d.):
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knowledge - [r]ecall, or recognition of terms, ideas, procedure, theories, etc.



comprehension - [t]ranslate, interpret, extrapolate, but not see full implications or transfer to
other situations, closer to literal translation.



application - [a]pply abstractions, general principles, or methods to specific concrete
situations.



analysis - [s]eparation of a complex idea into its constituent parts and an understanding of
organization and relationship between the parts. Includes realizing the distinction between
hypothesis and fact as well as between relevant and extraneous variables.



synthesis - [c]reative, mental construction of ideas and concepts from multiple sources to
form complex ideas into a new, integrated, and meaningful pattern subject to given
constraints.



evaluation - [t]o make a judgment of ideas or methods using external evidence or selfselected criteria substantiated by observations or informed rationalizations.

The levels of cognitive learning included in the hierarchy do not function in isolation,
meaning that “each level subsumes the levels that come before it” (ibid.). Application, for
example, includes knowledge and comprehension, too. Each level is also cognitively more
challenging than those prior to it.
Bloom's taxonomy was revised in 2001 by Krathwohl and Anderson. The revised taxonomy
is titled A Taxonomy for Teaching, Learning, and Assessment. It includes “contributions from
cognitive psychologists, curriculum theorists, instructional researchers, and testing and
assessment specialists” (ibid.). As suggested by the title, the focus of the revised taxonomy
“points to a more dynamic conception of classification” (Iowa State University n.d.). For this
reason, the authors replaced the nouns functioning as the labels for the categories and
subcategories (used in the original version) with verbs and gerunds. “These “action words”
describe the cognitive processes by which thinkers encounter and work with knowledge”
(ibid.). The cognitive levels (categories; together with the cognitive processes involved and
their alternative names) of learning according to A Taxonomy for Teaching, Learning, and
Assessment are (ibid.):




remember


recognizing (identifying)



recalling (retrieving)

understand


interpreting (clarifying, paraphrasing, representing, translating)
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exemplifying (illustrating, instantiating)



classifying (categorising, subsuming)



summarizing (abstracting, generalizing)



inferring (concluding, extrapolating, interpolating, predicting)



comparing (contrasting, mapping, matching)



explaining (constructing models)

apply


executing (carrying out)



implementing (using)

analyze


differentiating (discriminating, distinguishing, focusing, selecting)



organizing (finding, coherence, integrating, outlining, parsing, structuring)



attributing (deconstructing)

evaluate


checking (coordinating, detecting, monitoring, testing)



critiquing (judging)

create


generating (hypothesizing)



planning (designing)



producing (construct)

When comparing the original and revised taxonomy, another difference is visible. The “order
of the cognitive processes” in the two taxonomies is not the same. In the revised taxonomy,
the “skill of synthesis rather than evaluation [is] at the highest level of the hierarchy” (Adams
2015).
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Figure 2: Original vs. Revised Bloom's Taxonomy (Wilson 2001)

What is more, in the revised taxonomy “[t]he knowledge dimension represents a range from
concrete (factual) to abstract (metacognitive)” (Iowa State University n.d.). This range is
subdivided into factual, conceptual, procedural and metacognitive knowledge. The four parts
of the range of knowledge should not be understood as either concrete or abstract knowledge,
as they might include both (ibid.). Factual knowledge is the “knowledge of terminology”,
“specific details and elements”. Conceptual knowledge covers the “knowledge of
classifications and categories”, “principles and generalizations”, and the “knowledge of
theories, models and structures”. Procedural knowledge encompasses the “knowledge of
subject-specific skills and algorithms”, “subject-specific techniques and methods” and the
“criteria for determining when to use appropriate procedures”. Metacognitive knowledge
includes “strategic knowledge”, the “knowledge about cognitive tasks, including appropriate
contextual and conditional knowledge” and “self-knowledge” (ibid.).
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8. The revised taxonomy and the exercises in the four chosen
coursebooks
With this chapter, we are moving out of the theoretical part to start the empirical part of the
thesis.
The main research question that this thesis sets out to answer is whether behaviourist drills
are still widely or predominantly used in ESP (Hutchinson and Waters 1987: 40). To this end,
the exercises included in the chosen units of the four coursebooks presented in Chapter 6,
Unit structure, are examined in terms of the revised Bloom's taxonomy.
As seen, standard phraseology (and sometimes Aviation English) is a restrictive language
with strictly prescribed rules of use. Due to their nature and the fact that the students have to
memorise the phraseology and Aviation English expressions to use them accurately in the
correct procedures, the use of drills in the chosen four coursebooks is expected. The purpose
of this analysis is, then, to find out which levels of cognitive learning (according to the
revised taxonomy) the exercises included in the four coursebooks belong to and whether
drills are really the exercise type that is widely included in the chosen coursebooks or not.
Resulting from this, and our research question, we are putting forward the following tentative
hypothesis: In Aviation English coursebooks, lower-order thinking tasks prevail.
The scanned pages (the chapters, exercises and keys) of the coursebooks included in this MA
thesis are available in the chapter Appendix.

8.1. Flying: Aviation English (Kukovec 2001)
Unit 1, How is it possible to fly?, contains exercises related with natural lift, the forces that act
on an aircraft in flight, basic aerodynamics, the verbs and nouns connected to these topics,
questions and logical connectives. The structure of this Aviation English ESP coursebook is
quite similar to the structure of EGP coursebooks. As such, it includes quite a few exercises in
each of the 18 units.
The instructions of the exercises in Unit 1 are (Kukovec 2001: 1-11, the number of the level
of cognitive learning a certain instruction corresponds to, according to the revised taxonomy,
is stated in bold):
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Coursebook activities
A

Taxonomy level

Example of Natural Lift
Listen to the recording and then answer the following questions[.] -

1, REMEMBER

the answers to the wh-questions and the yes-no question can mostly

(RECALLING)

be found in the tapescript and the text connected with the unit

B

Forces Acting on an Aircraft in Flight
Decide whether the following statements are true, false or

C

1, REMEMBER

information is not given in the text (T, F, NG)

(RECOGNIZING)

Complete these sentences in your own words, using ideas from the

2, UNDERSTAND

text.

(INTERPRETING)

Basic Aerodynamics - Vocabulary Development
Match the words in the box with definitions a. to i. Check your

2, UNDERSTAND

answers in the Glossary of Aviation Terms, page 208.

(COMPARING)

Scan the texts below and provide each with the appropriate heading.

4, ANALYZING
(ORGANIZING)

Read the three texts once again and find the gist of the information in

(INTERPRETING)

each of the texts above.

D

2, UNDERSTAND

Word Study
Make verbs out of the following nouns taken from the text.

3, APPLY
(IMPLEMENTING)

Use some of the nouns in the exercise above to fill in the gaps of the
following sentences. Use the appropriate forms.

E

3, APPLY
(IMPLEMENTING)

Language Study
Make questions from these statements, using the words in brackets.

3, APPLY
(IMPLEMENTING)

Notice how it is necessary to change the word order when we

3, APPLY

comment on the questions as shown in the example. Change these

(IMPLEMENTING)

sentences in the same way.
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Choose the best word or phrase to join the following groups of
sentences.

F

3, APPLY
(IMPLEMENTING)

Aircraft Operating Today - Themes for Discussion
Some of the students will prepare short presentations of different

6, CREATE (PRODUCING)

aircraft operating today. Their colleagues should listen carefully,
taking notes and

preparing questions to obtain some additional

information. Ask questions like these:

Table 1: The instructions of the exercises in Flying: Aviation English (Unit 1) according to the revised Bloom's taxonomy

The exercises in this unit mostly belong to the lower levels of cognitive learning according to
the revised taxonomy (most of the exercises belong to level number 3, apply, or 2,
understand). This shows that the coursebook aims to teach the students the subject matter as
accurately as possible, through some sort of repetition, in order for them to remember and
understand it, as it is later used in their professional life. The coursebook aims towards the
higher levels of cognitive learning (analyze and create) in some of the exercises included,
however, the focus is on repetition and internalising of the subject matter presented (plus the
revision of some of the grammatical rules already taught in primary and grammar school). In
case of this coursebook, drills are not the prevailing type of exercise included.

8.2. How do you read (me)? : Letalska frazeologija (2010)
The coursebook does not contain exercises in its first, more theoretical part (General
operating procedures), but does contain them in the second (Phraseology VFR) and the third
(Phraseology IFR) part. The chosen units from this coursebook are Unit 8, Position reporting
/ Sporočanje pozicij, and Unit 9, VFR arrivals and landing / Prihodi VFR in pristanek.
Unit 8 (in part II of the chosen coursebook), Position reporting / Sporočanje pozicij, explains
position reporting and gives some examples of the correct procedure, the correct phraseology
used in the case of position reporting and an example of a composition of a position report
with given reporting points. It contains three exercises.
The instructions of the exercises in unit 8 are (Kukovec 2010: 55-57, the number of the level
of cognitive learning a certain instruction corresponds to, according to the revised taxonomy,
is stated in bold):
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Coursebook activities Unit 8
Ex. 1

Taxonomy level

Make position reports using the data give n below. (examples

3, APPLY (IMPLEMENTING)

of the correct procedure as well as the correct phraseology are
given earlier in the unit, the student only has to change the
data)

Ex. 2

Complete the pilot's part and check with the recording. Check

3, APPLY (IMPLEMENTING)

answers, page 116. (again, the examples in the exercise use the
same procedures that are already given earlier in the unit, the
student only has to change the data)

Ex. 3

The position reports given below are in wrong order. Correct

4, ANALYZING (ORGANIZING)

them. Check answers, page 116.
Table 2: The instructions of the exercises in How do you read me? (Unit 8) according to the revised Bloom's taxonomy

Unit 9 (part II of the chosen coursebook), VFR arrivals and landing / Prihodi VFR in
pristanek, explains the phraseology in use in case of a VFR arrival and landing, the possible
situations a pilot might encounter during this part of the flight and the correct phraseology in
these procedures. The unit contains two exercises.
The instructions of the exercises in unit 9 are (Kukovec 2010: 57-61, the number of the level
of cognitive learning a certain instruction corresponds to, according to the revised taxonomy,
is stated in bold):

Ex. 1

Coursebook activities Unit 9

Taxonomy level

After studying the examples complete the pilot's part in the

3, APPLY (IMPLEMENTING)

following dialogues and check with the recording. Check
answers, page 116.

Ex. 2

Translate the following controller's transmissions into your

1, REMEMBER (RECALLING)

mother tongue. Check Slovene translations, page 117. (the
transmissions had already been covered in the unit)
Table 3: The instructions of the exercises in How do you read me? (Unit 9) according to the revised Bloom's taxonomy

The exercises in the chosen two units of the coursebook mostly belong to the lower levels of
cognitive learning according to the revised taxonomy (most of the exercises belong to level
number 3, apply). As in Flying: Aviation English, the exercises are aimed at repeating the
subject matter. The examples of the exercises are very similar to those offered in the
presentation part of the unit, the only difference is in the data included in the procedures (for
example, reporting point RADLY instead of reporting point DOL, next report at KFT instead
of next report at BERTA, etc.).This coursebook therefore uses drills. As the procedures are
prescribed, one cannot expect a different situation. This can be seen in exercise 2 of Unit 9, in
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which the content of the transmissions cannot be translated freely by the student, but can be
found either in the Phraseologies to remember/ Zapomnite si fraze box, in the examples
presented in the unit or other parts of the coursebook. One of the exercises can be described
by the process of analyzing, as the students have to analyse the structure of the position report
to be able to know the correct order in which they have to transmit the message to then
organise (structure) it. The aim of these units (and the coursebook) is, as in the first
coursebook analysed for this MA thesis, to teach the subject matter accurately by repetition.
The students have to memorise the prescribed phrases and be able to quickly recall them when
needed.

8.3. Communications (Oxford Aviation Academy ATPL Ground Training
Series 2009)
Chapter 2, General Operating Procedures discusses the technique of transmission,
transmission of time, standard words and phrases, call signs, etc.
In comparison to the two coursebooks written by Kukovec, this coursebook does not have the
exercises placed in each of the chapters. Instead, they are available in the final chapter of the
coursebook (Chapter 8, Revision Questions). This chapter is split in two parts, one being
Specimen Questions - VFR (plus a page containing the answers), the other Specimen
Questions - IFR (together with a page containing the answers). The exercises are, as the title
suggests, multiple choice questions which only have one correct answer out of four given
options. The questions are not divided according to chapters (questions pertaining to the
chapters are all put in one chapter and are not in order), which is why the analysis of the
exercises will focus a certain number of the questions included in the Specimen Questions VFR part of the chapter, regardless of the chapter they belong to (Oxford Aviation Academy
2009: 121-124).:
Exercise Coursebook activities Chapter 8, Specimen Questions Taxonomy level
nr.

- VFR

1.

The abbreviation for the callsign CHEROKEE XY-ABC
would be:
a. XY-BC
b. CHEROKEE XY-BC
c. CHEROKEE BC
d. ABC
(the correct way of abbreviating a callsign is presented and
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3, APPLY (IMPLEMENTING)

exemplified in Chapter 2, only the callsign is changed)
3.

The definition of the DISTRESS condition is that:

1, REMEMBER (RECALLING)

a. there is concern for the safety of the aircraft or a person on
board or another vehicle but there is no need for immediate
assistance.
b. the aircraft is in imminent danger and requires immediate
assistance.
c. the aircraft has crashed.
d. the aircraft is being hi-jacked.
11.

Your action in response to the instruction from ATC

to

1, REMEMBER (RECALLING)

ʺRESET SQUAWKʺ is to:
a. set the number to 7000.
b. reselect the numbers on the control unit.
c. switch to standby and back to ON.
d. press the IDENT button.
15.

The Q code for the magnetic bearing from a station is:

1, REMEMBER

a. QDM

(RECOGNIZING)

b. QDR
c. QTE
d. QNH
18.

The callsign of a station controlling surface vehicles in the

1, REMEMBER

manoeuvring area would be:

(RECOGNIZING)

a. TOWER
b. CLEARANCE
c. GROUND
d. APRON
22.

When making a blind transmission you should:

1, REMEMBER (RECALLING)

a. transmit the message twice.
b. transmit each word twice.
c. repeat the message on 121.5 MHz.
d. wait for visual signals.
27.

The definition of the phrase ʺSTANDBYʺ is:

1, REMEMBER

a. consider the transmission as not sent.

(RECOGNIZING)

b. proceed with your message.
c. wait and I will call you.
d. hold your present position.
29.

The correct reply to the instruction ʺHOLD SHORT AT
RUNWAYʺ is:
a. WILCO.
b. ROGER.
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1, REMEMBER (RECALLING)

c. HOLDING SHORT.
d. UNDERSTOOD.
30.

The priority of the message ʺLINE UPʺ is:

3, APPLY (IMPLEMENTING)

a. greater than ʺREQUEST QDMʺ.
b. less than ʺCLEAR TO LANDʺ.
c. same as ʺTAXI TO HOLDING POINT RUNWAY 20ʺ.
d. same as ʺWORK IN PROGRESS ON TAXIWAYʺ.
(The categories of messages are listed by priority in Chapter 1.
The students have to recognise the category the four messages
belong to, place them and see where they are in comparison
with ʺLINE UPʺ.)
Table 4:The instructions of the exercises in Communications (Specimen Questions - VFR part) according to the revised
Bloom's taxonomy

The exercises included in the coursebook can almost all be placed under the first level of
cognitive learning according to the revised taxonomy. They check whether the students have
memorised the subject matter (they have to recall or recognise it more or less as it was written
in the chapters) and not to use it in practice (with data different from the one in the examples)
or create something new from it. The only exceptions are exercises nr.1(they have to use new
data with the known procedure) and nr. 30, in which the students have to use their knowledge
of the different categories of messages and how they are classified by priority to place a
certain message in relation to other given messages and their level of priority. It can be said
that the coursebook aims to help the students memorise the subject matter and check whether
they were successful with the help of the exercises included in Chapter 8.

8.4. The Air Pilot's Manual: Vol. 7, Radiotelephony (Godwin 2007)
The Air Pilot's Manual: Vol.7, Radiotelephony is another example of a coursebook that does
not have the exercises inserted as a part of a chapter. The exercises pertaining to each of the
chapters and a chapter that includes the answers are placed separately at the end of the book.
The different forms of the exercises used in this coursebook are statements (choose or insert
the correct answer), questions, short explanations, compositions (ATIS), calculations, etc.
Chapter 4, Aerodrome Information, discusses Automatic Terminal Information Service
(ATIS), its format, notifying the receipt of ATIS, Voice Weather Broadcast (VOLMET), etc.
The instructions of the exercises pertaining to Chapter 4 are (Godwin 2007: 215-216, only
some of the 32 exercises were chosen as there are too many for all of them to be discussed in
this MA thesis. The number of the level of cognitive learning a certain instruction corresponds
to, according to the revised taxonomy, is stated in bold):
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Exercise Coursebook activities Chapter 4

Taxonomy level

nr.
1

You (should/need not) know about the weather conditions at

2, UNDERSTAND (INFERRING)

any aerodrome where you are about to operate. (the students
have to choose the correct option, which can be inferred from
the subject matter of the chapter)
3

The recorded information broadcast for one particular airport

1, REMEMBER (RECALLING)

is known as the ..., which is usually abbreviated to ..., and
pronounced ... . (the students fill in the gaps with the correct
words that can be found in the subject matter of the chapter)
9

When are regular weather observations taken at a busy

1, REMEMBER (RECALLING)

aerodrome, and how often is the ATIS typically updated? (the
answer can be easily found in the text in Chapter 4)
16

See if you can write out some typical ATIS broadcasts. Write

3, APPLY (IMPLEMENTING)

them out in full English, and then see if you can write them
down in shorthand. (the students are given the format,
example and shorthand of an ATIS in the chapter, they only
have to follow the form and change the data)
18

A VOLMET broadcast will last (longer than/shorter than/the

2, UNDERSTAND (INFERRING,

same time as) an ATIS broadcast. Explain.

INTERPRETING)

(the information can be found in the chapter)
23

If an aerodrome has an elevation of 300 feet and the QFE is

3, APPLY (IMPLEMENTING)

1005 mb, what would you expect the QNH to be?
24

There is a greater likelihood of fog forming if the

3, APPLY (IMPLEMENTING)

temperature/dewpoint relationship is:
A. +6/-5
B. +15/+14
C. +15/+8
D. +2/-7
(an explanation that helps the students find the correct answer
is given in the chapter, they just have to find the correct
answer)
28

Could the term CAVOK be used if the visibility was 8

2,UNDERSTAND

kilometres. Explain.

(INTERPRETING)

(the requirements pertaining to the use of the term CAVOK
are explained in the chapter)
31

List the requirements that must be satisfied before the term

1, REMEMBER (RECALLING)

CAVOK is used.
32

In an ATIS, cloud base is described with reference to (mean
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1, REMEMBER (RECALLING)

sea level/aerodrome level).
Table 5: The instructions of the exercises in The Air Pilot's Manual: VoL. 7, Radiotelephony (Chapter 4) according to the
revised Bloom's taxonomy

The exercises analysed are examples of the lower levels of cognitive learning. Their aim is
either for the students to remember and understand the subject matter or for them to apply it in
similar situations (as in exercises 16, 23 and 24). The exercises are aimed towards revising the
subject matter of the chapter and checking the students' understanding and acquisition of
knowledge (and not its analysis, evaluation or the creation of something new from what they
had learnt). This coursebook does not include drills.

8.5. Results
The purpose of the analysis of the four Aviation English coursebooks was to determine which
levels of cognitive learning, according to the revised taxonomy, the exercises included in the
four coursebooks belong to and whether drills are really the exercise type that is widely
included in the chosen coursebooks or not.
Of the 36 exercises analysed (see Chart 1), taken from the 4 coursebooks, the majority (14
exercises) belong to the 1st level of cognitive learning (remember). In these exercises the
students have to remember a part of the subject matter and answer the question, fill in the
gaps in the sentence, choose the correct answer, etc., using the exact words (or by only
making small changes) as were written in the coursebook. Most of the exercises that fall
under this category were found in the coursebooks Communications (Oxford Aviation
Academy ATPL Ground Training Series 2009) (7) and The Air Pilot's Manual: Vol.7,
Radiotelephony (4). Six of the exercises fall under the 2nd level of cognitive learning
(understand). Here the students already have to understand the subject matter and use their
own words to explain it, decide for a certain answer and be able to give reasons for their
decision, match words with the correct definitions, etc. Thirteen exercises fall under the 3rd
level of cognitive learning, apply. Here, the students have to apply their theoretical knowledge
of forming questions, making verbs out of given nouns, using the correct phraseology in a
certain procedure, calculating QNH, writing ATIS broadcasts, etc., to the exercises given in
the coursebook, where the data of an exercise might be different. The coursebook with the
most exercises that belong to the third level of the taxonomy is Flying: Aviation English
(2001). Two of the exercises analysed fall under the 4th level, analyze. In these exercises the
students either analyse the correct order of something and correct the examples that are false,
or analyse a text to be able to find a suitable title (words that summarize the text). None of the
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coursebooks includes an exercise that falls under the 5th level of cognitive learning. Only one
exercise can be categorised under level 6, create. In this exercise the students have to browse
for the information and create something new from it (a presentation).The students asking
questions can also ask complex questions. Only Flying: Aviation English (2001) included an
exercise that falls under this level of cognitive learning (according to the revised taxonomy).

The exercises included in the four coursebooks
according to the revised Bloom's taxonomy
16
Number of exercises

14
12
10
8
6
4
2
0
1

2

3

4

5

6

Level of cognitive learning according to the revised taxonomy

Chart 1: The exercises included in the four coursebooks according to the revised Bloom's taxonomy

In the first coursebook, Flying: Aviation English (Kukovec 2001; Chart 2), most of the
exercises analysed (5) belong to the third level of cognitive learning, apply. Three exercises
fall under the second level, 2 under the first level, 1 under the fourth level and one under the
sixth level (this is the only exercise out of the 36 analysed that belongs to this level of
cognitive learning).
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Number of exercises

The exercises included in Flying: Aviation English
(Kukovec 2001) according to the revised Bloom's
taxonomy
6
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Level of cognitive learning according to the revised taxonomy

Chart 2: The exercises included in Flying: Aviation English (Kukovec 2001) according to the revised Bloom's taxonomy

The results were slightly different in case of How do you read (me)? : Letalska frazeologija
by author Kukovec (2010). Three exercises fall under the third level of cognitive learning
(apply), one under the first level (remember) and one under the fourth level (analyze).

Number of exercises

The exercises included in How do you read
(me)? : Letalska frazeologija (Kukovec 2010)
according to the revised Bloom's taxonomy
4
3
2
1
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1
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3

4

5

6

Level of cognitive learning according to the revised taxonomy

Chart 3: The exercises included in How do you read (me)? : Letalska frazeologija (Kukovec 2010) according to the revised
Bloom's taxonomy

In Communications (Oxford Aviation Academy ATPL Ground Training Series 2009), the
exercises fall under two levels of cognitive learning according to the revised taxonomy. The
majority, 7, falls under the first level (remember), while two exercises fall under the third
level (apply). In case of this coursebook, all exercises fall under the lower three levels of
cognitive learning.
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Number of exercises

The exercises included in Communications
(Oxford Aviation ... 2009) according to the
revised Bloom's taxonomy
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Chart 4: The exercises included in Communications (Oxford Aviation ... 2009) according to the revised Bloom's taxonomy

Chart 5 shows the classification of the 10 exercises included in The Air Pilot's Manual: Vol.
7, Radiotelephony (Godwin 2007) according to the revised Bloom's taxonomy. Four exercises
fall under the first level of cognitive learning (remember), three under the second level
(understand) and three under the third (apply). As in the previous coursebook, the exercises in
this coursebook can be categorised under the lower three levels of cognitive learning
according to the revised taxonomy.

Number of exercises

The exercises included in The Air Pilot's Manual:
Vol. 7, Radiotelephony (Godwin 2007) according
to the revised Bloom's taxonomy
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Level of cognitive learning according to the revised taxonomy

Chart 5: The exercises included in The Air Pilot's Manual: Vol. 7, Radiotelephony (Godwin 2007) according to the revised
Bloom's taxonomy
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8.5.1 Discussion
Chart 6 summarizes the previously presented data in one chart to better illustrate the results of
the analysis of the chosen exercises from all four coursebooks.

Number of exercises

The analysed exercises from the four
coursebooks according to the levels of the
revised taxonomy they fall under
8
Fllying: Aviation English

6
4

How do you read (me)?:
Letalska frazeologija

2

Communications

0
1

2

3

4

5

6

Level of cognitive learning according to the revised taxonomy

The Air Pilot's Manual: Vol.
7, Radiotelephony

Chart 6: The analysed exercises from the four coursebooks according to the levels of cognitive learning of the revised
taxonomy they fall under

As seen from the results, the majority of the exercises fall under the first (or the first three)
levels of cognitive learning of the revised taxonomy, which mostly require the memorisation
of the subject matter and its use in a form that is more or less similar to the one presented.
They rarely require a more complex use of the subject matter (analysing or creating
something new from what the students had learned), which means that they include very few
(or none) exercises that require higher levels of cognitive learning according to the revised
taxonomy. The coursebooks differ in the number of exercises included that require a certain
lower level of cognitive learning. One coursebook includes exercises that fall predominantly
under the first level of the revised taxonomy (Communications (Oxford Aviation Academy
ATPL Ground Training Series 2009)), whereas How do you read (me)? : Letalska
frazeologija includes exercises predominantly of the third level. In the remaining two
coursebooks the exercises are more or less equally distributed between the lower three levels
and do not fall predominantly under one specific level of the three lower levels.
Taking the results of the unit structure analysis and the analysis of the exercises according to
the revised Bloom's taxonomy into consideration, the proposed hypothesis can be considered
ʻrejectedʼ, but only to some extent and with some reservations. When reading the results, one
has to keep in mind that the levels of cognitive learning of the revised taxonomy do not
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function in isolation. As mentioned earlier in the MA thesis, “each level subsumes the levels
that come before it” (University of Waterloo n.d.), and as such, an exercise includes not only
the level allotted, but also the levels beneath it. Consequently, it is sometimes difficult to
decide which level of cognitive learning an exercise belongs to (exactly). In order to learn,
lower levels are just as important as higher levels of the taxonomy, as they are needed for the
students to learn and progress towards higher levels of knowledge. The exercises that fall
under the higher levels of the taxonomy cannot be solved if the students do not acquire lower
levels of cognitive learning first. Furthermore, not all subject matter can be used in exercises
corresponding to each of the six levels. The results obtained show that due to its nature,
Aviation English (and standard phraseology in case of RTF) does not require many exercises
that fall under the higher levels of the taxonomy. The students (pilots) already have a certain
level of knowledge of the (General) English language and are able to communicate using it.
Instead of learning grammar and other rules of General English, they need to learn and
memorise the phraseology and ESP vocabulary specific to the field of aviation in a form in
which it is presented in the coursebook. As mentioned before, standard phraseology is an
artificially restrictive language, the users of which have to strictly adhere to the prescribed
rules of its use (Kukovec 1998b: 240). It does not allow the students to invent new phrases or
use the existing ones as they wish. Because drills keep the form, but allow the data used to be
changed, they are probably the best way for the students to memorise and automatise the
correct phraseology. In this respect and in terms of cognitive complexity required from the
users by the coursebook, Aviation English coursebooks differ from EGP coursebooks. The
coursebook that uses drills the most is How do you read (me)?:Letalska frazeologija
(Kukovec 2010). Among the chosen coursebooks it is the only one that focuses strictly on
RTF phraseology. In order for the students to memorise and automatise it, drills are the best
type of exercise to practise RTF phraseology. Although the exercises in the other coursebooks
may not strictly look like drills, they do serve more or less as a means of repetition of the
subject matter learned (revision questions or other types of revision exercises which do not
require a lot of thought or reasoning). The coursebook with the exercises that remind of drills
the least is Flying: Aviation English (Kukovec 2001). This ESP coursebook reminds of an
EGP coursebook in terms of unit structure and types of exercises (the students practice the
four skills, develop their vocabulary, grammar, etc.).
In their book English for Specific Purposes: A learning-centred approach, Hutchinson and
Waters (1987: 40) write that behaviourist drills “are still widely used in ESP”. In their words,
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behaviourism is a theory of learning, which claims that “learning is a mechanical process of
habit formation and proceeds by means of the frequent reinforcement of a stimulus-response
sequence” (ibid.). They write that “the basic exercise technique of a behaviourist
methodology is pattern practice, particularly in the form of language laboratory drills” (ibid.),
which are nowadays made “more interesting” and diverse. They add that “authors have tried
to provide a meaningful context for the drills” (ibid.:41). For this reason, the analysis and the
distinction of the exercises as drills or not drills is often difficult and subjective as many
exercises are disguised drills. In this sense we could count revision questions and the
exercises included in the other coursebooks as drills, too, but in a less strict way. They may
not look like drills at first, but function as revision questions and exercises which resemble
them in the fact that there are many questions or exercises of a similar type. They all have the
function of revision of the subject matter in a form that is more or less similar to the one
presented in the coursebook unit or chapter. The exercises included in the four coursebooks
can only be put in the category of strict behaviourist drills in the case of one coursebook.
The unit structures of the four coursebooks were quite different (sometimes they even differed
between the units included in the same coursebook, according to the subject matter
presented). The results of the analysis revealed various ways of presentation of the subject
matter, from a unit structure that is more typical of an EGP coursebook to that of an ESP
coursebook and even that of a manual (that reminds of a coursebook as it includes exercises).
The reason for this is probably that the authors of the coursebooks have different preferred
ways of delivering the subject matter. They might also have different views on how certain
subject matter is most efficiently presented in an understandable and unambiguous way. This
is not necessarily bad, as ESP teachers and students can choose the coursebook they find best
suitable for their needs and even combine certain units, presentations of certain subject matter
or exercises from various coursebooks.
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9. Conclusion
An important teaching aid, coursebooks are nowadays present in every aspect of language
teaching and even in the many branches of ESP (English for Specific Purposes). Aviation
English, as a part of ESP and EOP (English for Occupational Purposes), is no exception.
As air transport became more and more international, the contact of the speakers of many
different languages increased and even led to the formation of multilingual crews. To ensure
the high standard of safety needed in such rapidly changing environment, a common language
(or type of language) understood by everyone had to be selected and used as consistently as
possible. English became the lingua franca of aviation. To make communication even safer,
radiotelephony phraseology, which uses phrases with strictly defined meaning and use, was
developed. To provide its users with the most appropriate and unambiguous version of
Aviation English and RTF (standard) phraseology possible, both have undergone several
changes throughout history, and have been researched and written down in several books,
coursebooks, articles and other sources both in Slovenia and in other countries.
With this said, teaching Aviation English and RTF phraseology has been the job of many ESP
teachers and other staff connected with crew training. Whether they prefer teaching using
coursebooks, creating their own materials or even supplementing the ESP coursebook with
their own materials, they have to be familiar with the field they are teaching, its specifics and
the needs of their learners. Furthermore, they have to have good knowledge and
understanding of Aviation English and standard phraseology, as well as the procedures they
are used in. Nowadays, they can help themselves with the use of several Aviation English and
RTF phraseology coursebooks available on the market.
In this MA thesis, four Aviation English (and RTF phraseology) coursebooks were analysed
in terms of their unit structure and the types of exercises included in the chosen unit (or two)
according to the revised (Bloom's) taxonomy. The hypothesis of this MA thesis is “All of the
selected Aviation English coursebooks have a similar unit structure and use the same type of
exercises (behaviourist drills)”. The coursebooks used are How do you read (me)?: Letalska
frazeologija (Kukovec 2010), Flying: Aviation English (Kukovec 2001), Communications
(Oxford Aviation Academy ATPL Ground Training Series 2009) and The Air Pilot's Manual:
Vol. 7, Radiotelephony (Godwin 2007). All of the analysed coursebooks were written for
students (mostly pilots) with some pre-existing knowledge of General English (B1 or B2).
The units of the four coursebooks vary in their unit structures, language used (English or
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Slovenian and English) and the number of pages included in a unit. The structure of some
reminds more of EGP coursebooks with ESP content (e. g. Flying: Aviation English) while
the structure of others is same as that of manuals (The Air Pilot's Manual: Vol. 7,
Radiotelephony; Communications) and ESP coursebooks (How do you read (me)?: Letalska
frazeologija,). This shows that not all coursebooks present the subject matter in the same way
and do not use a similar unit structure.
All four coursebooks include exercises. In some of the coursebooks, the exercises are
included as part of the unit, whereas in other coursebooks a separate unit or chapter is allotted
for the exercises. The exercises included differ in type (questions, multiple choice questions,
gaped sentences, translation exercises, etc.) and level of cognitive learning they require
according to the revised Bloom's taxonomy. Most exercises can be placed under the first or
the first three levels of the revised Bloom's taxonomy (Krathwohl and Anderson, 2001). As
such, most exercises encourage the memorisation, understanding and perhaps the application
of the subject matter through repetition, but not the analysis and evaluation of the subject
matter or the creation of something new with the use of the subject matter learned. There were
some examples of exercises belonging to higher levels of the taxonomy, but they were mostly
found in the coursebook which had a similar unit layout and as an EGP coursebook and more
varied types of exercises (including grammatical exercises). This is probably so as the
students have pre-existing knowledge of English and do not need to learn General English and
grammatical rules again. They also cannot use the subject matter to create something new in
all cases (this will not be expected of them during their career as pilots or air traffic
controllers). Furthermore, they only need to memorise (in its more or less exact shape) and
recall the correct phraseology and Aviation English expressions when needed during flight.
The only coursebook that includes linguistic features (grammatical explanations) is Flying:
Aviation English, and only How do you read (me)?: Letalska frazeologija (Kukovec 2010)
uses exercises that are typical drills in their form. Although the exercises used in the other
three coursebooks may not strictly look like drills, they all have the function of the revision of
the subject matter in a form that is more or less similar to the one presented in the coursebook
unit or chapter. This can partially place them in the category of disguised drills, however it is
difficult to say whether they really function as drills or not as they are not clear-cut examples
of drills.
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According to the results of the unit structure analysis and the analysis of the types of exercises
included, the hypothesis can therefore be rejected, but only to some extent and with some
(previously mentioned) reservations.
As this MA thesis includes only four coursebooks, the number of coursebooks included as
well as the number of exercises analysed is not big enough to draw a firm conclusion about
the global situation pertaining to the methodology used in Aviation English coursebooks and
the types of exercises included. In order to create a better picture of this topic, more
coursebooks and more exercises would have to be analysed. The results of this MA thesis can
perhaps already help Aviation English and RTF phraseology teachers, as well as the students,
to become more aware that not all Aviation English coursebooks have the same unit structure
and present the subject matter in a slightly different way (consequently, they can choose
between different ways of presentation and assimilation of the same subject matter). The
coursebooks further differ in the exercises used. If their users combine the different types of
exercises, they can practise the same subject matter through different approaches. Knowing
this can improve their learning and the memorisation of the subject matter.
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